
As I prepare this fall newsletter, and
simultaneously prepare a new course
for spring, Organizing for Social
Change, I have been reflecting quite
a bit on the importance of teaching
and learning, of connecting the
classroom to the community, and of
imparting skills that will enable our
next generation of sociologists to
enact social change. I am thrilled, in
this spirit, to bring you an exciting

array of articles that discuss these very issues and many
others.

As a new editor joining the team for Teaching/Learning
Matters, I thought I’d introduce myself. My name is Shelley
K. White, and I teach in the Department of Sociology at
Simmons College. I am also the Coordinator of Simmons
World Challenge, an intensive, experiential program that
engages students in learning about global social justice
problems and challenges them to develop actionable solu-
tions through student-led, interdisciplinary, team-centered
approaches. Along with Kathleen Korgen and Jonathan
White, I have edited Sociologists in Action: Sociology, Social
Change and Social Justice (2nd edition forthcoming), and
Sociologists in Action: Race, Class and Gender (due out
soon). My research focuses on globalization and political
economy, global health and illness, HIV/AIDS, activism and
social change.

For our feature column on Connecting Classroom to
Community, Peter Kaufman discusses an issue we have like-
ly all faced in the classroom. This issue often arises just as
students are gaining a deeper awareness of, and perhaps a
sense of outrage and indignation about, the social inequal-
ities around them, and their inherent connectedness to the
students’ own social positions. That is, just as they are
most impassioned to make a difference, our students often
feel uncertain about how – and often powerless – to make
a difference. Peter shares a wonderful exercise called “The
$20 Project” that helps students learn the skills of social
change and their own potential as change-makers.

The next two articles get at some key issues and cross-
roads that new PhDs – like myself – face. Susan Ferguson,

Meg Wilkes Karraker, and Charlotte Kunkel give some excel-
lent tips on how to prepare for job talks and interviews as
opportunities to present your teaching self. Suzanne
Maurer discusses trends in contingent faculty use, and
invites you to join ASA’s new Ad Hoc Committee on
Contingent Faculty Concerns.

As usual, we also have several terrific resources for
teaching and learning. Diane Pike provides an overview of
ASA’s new digital library, TRAILS (Teaching Resources and
Innovations Library for Sociology). Michel Desjardins
describes a newly constructed interactive learning space at
Wilfrid Laurier University, which is sure to spur some excel-
lent teaching moments. We also feature some new books
and articles from your section colleagues.

If you would like to contribute to a future newsletter or
comment on this one, please let us know! Kathleen Korgen
will be editing our next newsletter and you can contact her
at korgenk@wpunj.edu. You can contact our other editors
as well: Corey Dolgon at cdologon@stonehill.edu,
Jonathan White at jonathan.white@bridgew.edu, and me,
Shelley White, at shelley.white@simmons.edu. We look for-
ward to hearing from you!

We wish to thank, as always, Liz Grauerholz, our Section
Chair, and Andrea Miller, Chair of the Publications
Committee, as well as Jay Graham for his layout expertise.

Happy Reading!
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I am thrilled to be writing as the new
Chair of the ASA Section on Teaching
and Learning in Sociology. During the
weeks surrounding the ASA annual
meetings and my formal assumption
of Chair duties, I spent considerable
time studying the Section’s organiza-
tion and learning about what the
Section is doing. Its mission has
always been clear to me but I was sur-

prised by how many people are active behind-the-scenes,
helping the Section remain one of the most vibrant and
largest in ASA (membership is over 800 this year).

I am so fortunate to be supported by many committed
and generous colleagues. Special thanks go to Jeff Chin
(Past-Chair) and Darlaine Gardetto (past-Past-Chair), who
have provided exceptional support during the transition.
Thanks, too, to members of council—both current and out-
going—who have given generously of their time and wis-
dom. A hearty welcome goes to Kathy Rowell, Chair-Elect,
and our new council members, who have already jumped
into action.

This year, we have 12 regular and ad hoc committees,
working hard to ensure that the Section meets the needs of
its members and the sociological community more broadly.
You can find committee reports on the webpage, but to
highlight a few activities: We have a new ad hoc
Facebook/Social Media Committee! Yes, the Section will
likely soon have a social media presence. Another new ad
hoc committee is the By-Law Review committee. It will be
reviewing existing by-laws and proposing changes, as need-
ed, so if you see something you think needs to be
addressed, please let us know. The Cooperative Initiatives
is also being revived. There are so many great things hap-
pening in the Section—from preconference planning to
awards to graduate student concerns—and so many ways
to get involved.

One of the most exciting Section happenings is the over-
haul of our webpage. Thanks to the talented Nathan
Palmer, the webpage will be getting a new look and offer-
ing new features such as member’s accomplishments and
links to relevant teaching and learning sites. Expect to hear
more about that in the coming months.

All these backstage activities make for an impressive
front-stage, and we certainly shined this year in Denver.
Starting with the preconference for new teachers of sociol-
ogy (generously supported by the Sage Teaching
Innovations and Professional Development Award pro-
gram); followed by the standing-room-only panel on the
core of sociology, roundtables, and sessions on public soci-
ology, teaching the unspeakable, and innovative approach-
es to teaching sociology; topped off with the Section’s
reception co-sponsored by TRAILS and AKD, Just Desserts,
and an inspiring Hans O. Mauksch Award presentation. We

are already busy planning for NYC next August, which
promises to be outstanding…more on that later.

In closing, I want to say that I have been involved in
numerous other ASA Sections and professional associations,
and our Section is the definitely the best. I look forward to
working with each and every one of you. If there’s anything
you need from me, please let me know.

Best,
Liz Grauerholz, 2012-2013 Chair
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The Section hosted five outstanding roundtables at the
2012 ASA meetings, organized by Amy Elizabeth Traver of
CUNY Queensborough. Rebecca Plante of Ithaca College
moderated a roundtable titled, “Course Topics &
Instructional Techniques in Sociology”; Amy Elizabeth
Traver moderated a roundtable titled, “Issues and
Innovations in Courses and Departments”; Anne Eisenberg
of SUNY- Geneseo moderated a roundtable titled,
“Sociology and General or Liberal Education”; Barbara
Walters of CUNY School of Professional Studies and
Kingsborough moderated a roundtable titled, “Promoting
Student Success in Online Courses;” and Rebecca Gronvold
Hatch of Mt. San Antonio College moderated a roundtable
titled, “Studying the Tools of Teaching and Learning in
Sociology.” All roundtables were well-attended, with many
requiring additional chairs!

Many students come to believe that
they are powerless to change the world
in which they live. Because they don’t
have a lot of money, resources, connec-
tions, power, or know-how, they may
feel as if there is not much they can
really do to affect positive social
change. This feeling of paralysis may be

particularly frustrating because through much of their soci-
ological education they become aware of many of the
world’s social problems and injustices and then they are
left with the nagging question: “So what can we do about
it?”

As an instructor, this issue has often frustrated me as
well. I became increasingly aware that too much of the
sociological discourse that students were hearing in class
was all doom and gloom. I recognize that it is crucial that
students gain the analytical framework to be able to rec-
ognize and comprehend the social structural problems that
are endemic to our modern world. Equally important is giv-
ing them some tools, strategies, and the sense of possibil-
ity that they can actively address some of these social
issues. These considerations are what gave rise to the
$20.00 Project.

The objective of the $20.00 Project is to dispel this sense
of incapability and demonstrate that our presumed power-
lessness is a socially constructed and destructive myth.
The $20.00 Project is a semester-long assignment that I
have been using for the past few years in my Social
Change class (I have used scaled-down versions of this
project in other classes). The basis of the project is that

students engage in some project or action that attempts to
foster social change and that they each allocate $20.00 to
achieve their objectives (the $20.00 are listed on the syl-
labus as a “materials fee” much like one would need to
purchase supplies for a studio art class).

In the beginning of the semester we engage in a series
of brainstorming sessions in which we identify issues to
address and strategies that might be adopted. These ses-
sions have a synergistic effect whereby students build on,
strengthen, and refine each other’s ideas. Ultimately, this
process leads to the formation of collective action groups
that want to work together on the same project. More peo-
ple means more financial resources. A group of five indi-
viduals would have $100.00, twenty students working col-
lectively would have $400.00 and so on.

By the third or fourth week of the semester the students
should know what issue they are working on, with whom
they are working, and have some idea of how they plan to
use their $20.00 to achieve their objectives. They use the
rest of the semester to work on their social change actions
(mostly out of class although I do give them class time
periodically to touch base, strategize, and ask questions).
The last two or three days of class are reserved for pre-
sentations of the $20.00 Project where each group dis-
cusses the entire progression of their project from concep-
tion, to operationalization, to completion (although some
projects may not actually be finished but will be ongoing).
The presentations include how and why they did what they
did, the obstacles and issues that arose, and the results
they achieved, expected to achieve, and failed to achieve.
I also ask that they discuss their personal and collective
reactions to this project. Lastly, each group must hand in a
budget of how their money was spent.

Overall, this project has been a wonderful learning expe-
rience for students. Students have embarked on a myriad
of actions such as collecting food from local establishments
for a food pantry, organizing a Thanksgiving dinner and
coat drive at a halfway house, planning a night of arts and
crafts for children at a community center, creating a video
and a petition drive to fight budget cuts to higher educa-
tion, and joining forces with an existing organization on
campus to put on campus-wide programs on women’s
rights.

As expected, some of these actions are more successful
than others. For most groups, the actual effects of their
actions are generally minor but this is to be expected when
they are limited to just 10-12 weeks. From my perspective,
the main objective of the project is to give students some
experience in working as agents of change and to this end
many students have commented (on course evaluations
and in correspondence with me) how much the $20.00
Project helped them realize that they can be changemak-
ers. Even some of the failures and frustrations they expe-
rience are recognized as valuable lessons in the journey of
social change agents.

For further information about his project or to get a copy
of the actual assignment feel free to contact me at kauf-
manp@newpaltz.edu.

Highlights from the ASA Meeting

Connecting the ClassroomConnecting the Classroom
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Congratulations! You have landed a tele-
phone or on-campus interview in a very
competitive job market. Now you are
focused on preparing a job talk of your
research and getting ready to make a last-
ing impression on your potential future col-
leagues. Stop! Take some time to also
think about teaching during the interview.
You are being hired not just because you

are a brilliant scholar, but for your ability to
teach courses in your future department.
So before the telephone or on-campus
interview, you need to spend some time
researching how this department
approaches teaching. How is their curricu-
lum structured? Is there a common teach-
ing philosophy at work here? Spend time
reviewing the department website for

courses offered and examples of syllabi.
If you know you are going to be asked to
teach specific courses, see how past fac-
ulty have taught these classes and create
your own syllabi of how you would frame
the course, including texts and other
readings. Most importantly, think about
how you would describe yourself as a
teacher during a telephone or in-person
interview.

In our respective departments, we ask
a number of questions related to teaching during the tele-
phone interview. These questions include:

1. What is your approach to teaching the
introductory course?

2. How many times have you taught a
particular course?

3. Can you teach courses in your disciplinary core
(e.g., in sociology these courses include theory,
research methods, or statistics)?

4. What is your dream course? That is to say,
if you could teach anything in the curriculum,
what would you like to teach?

5. Did you teach courses as an independent
instructor in graduate school?

6. Did you complete a graduate seminar on teaching?
7. What are the strengths of your approaches to

teaching?
8. What are the weaknesses or areas of your

teaching that you need to improve?
9. What is your teaching philosophy?
10. On a really good day of teaching, what is going

on in your classroom?

These interview questions are only a beginning point for an
effective conversation about teaching. If we are interview-
ing a candidate that has difficulty with a number of these

questions, they will probably be screened out of the candi-
date pool for on-campus interviews. Over the years, we
have been continually surprised by the number of recently-
minted graduate students who cannot effectively talk about
teaching during a telephone interview. A thoughtful and
articulate presentation of the teacher-self is most critical
during the earliest interview stages.

The On-Campus Interview

During the on-campus interview, the faculty in the depart-
ment will be assessing your research capabilities, your abil-
ity to hit the ground running with teaching, and your over-
all fit with the other personalities in the department.
Teaching effectiveness may be assessed in a number of
ways, including direct interview questions, a review of your
syllabi and teaching materials, teaching evaluations, meet-
ings with students, and a teaching demonstration.

If you will be doing a teaching demonstration separate
from the job talk on your research, request the syllabus for
the course and secure as much information about the
department’s expectations for the teaching demonstration
as possible. For example, ask how many students will be
present in the class. Will faculty members also be present?
Are you expected to teach the entire class or a section of
the class? What materials will the students have read for
that day? Ideally, incorporate interactive learning tech-
niques and elicit student involvement. Faculty will evaluate
not only the content of the material you teach, but how well
you engage the students and answer their questions. Also,
make the material accessible but do not pitch the course
material too low. Better to aim higher and leave the stu-
dents and faculty thinking.

Other ways to demonstrate teaching expertise during an
on-campus interview include:

● Bring copies of syllabi, reading lists, or a teaching phi-
losophy to hand out to faculty. Have a good sense of
courses you would be asked to teach and be ready to
answer a range of questions concerning your abilities
to teach them.

● Ask if there is a Center for Teaching and Learning and
if there are opportunities to team teach or other
resources to develop teaching.

● If you have been nominated for any teaching awards
or have taught in a number of diverse schools, relate
how you have developed through these teaching expe-
riences.

● Express an enthusiasm about teaching and a desire to
work with students inside and
outside the classroom.

● Demonstrate good communication skills and be slight-
ly extroverted. Ask plenty of questions about teach-
ing!

As teacher-scholars who are passionate about teaching, we
want to hire other excellent teacher-scholars, and we offer
these suggestions of self-actualization and presentation to
help inspire the novice, the veteran, and the professional
seeking continuous development.
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According to an article that appeared
in The Chronicle of Higher Education
last fall, approximately two-thirds of
all college faculty hold “adjunct”
appointments. Estimates of the share
of non-tenure-track appointments in
the academic workforce vary slightly
according to the source. When grad-
uate students and essentially all other
forms of non-tenure-track employ-

ment are added to the mix, as was the case in a report
issued by the American Association of University
Professors in June 2012, the ratio of contingent faculty to
those who are tenured or tenure-track becomes even
more skewed. Typically hired on an at-will basis, contin-
gent faculty teach, conduct research and — as the AAUP
report suggests— may even share responsibility for insti-
tutional governance.

Sociology is no exception to these trends. Though
sometimes pilloried and other times praised, contingent
faculty members have played an important role in sociolo-
gy departments for some time (see, e.g., Spalter-Roth and
Scelza 2009). It thus comes as something of a surprise
that so little is known about the experiences of those who
work on an at-will basis. Current and systematic research
on professional engagement and working conditions
among contingent faculty in our discipline is sorely need-
ed.

A chief goal of the Ad Hoc Committee on Contingent
Faculty Concerns is to shed light not only on the contribu-
tions that contingent sociologists make to life on college
campuses but also on the challenges that they face while
doing so. In 2010, the committee sponsored a paper ses-
sion at the Annual Meeting to promote understanding of
the role and status of contingent faculty.

At present, the members of the committee have begun
work on other initiatives that are likewise intended to pro-
mote understanding. One of these, a survey of section
members about their experiences with contingent employ-
ment, builds on the work of former committee chair
Andrea Miller. We anticipate that the data we gather will
serve as a useful comparison point for surveys that the
ASA’s Research and Development Department has admin-
istered during the last few years. In conjunction with the
survey project, we are also developing annotated bibli-
ographies of resources about and for contingent faculty
members. We plan to make the bibliographies available to
all section members.

If you are interested in learning more about any of
these initiatives, feel free to contact Suzanne Maurer,
Committee Chair, at sbmaurer@ptd.net.

Many causes and commitments
conspire to tap our time, energy
and dollars. At the risk of being a
tipping point in your professional
life, I am asking you to consider
two reasons to be involved with
ASA’s digital library, TRAILS
(Teaching Resources and
Innovations Library for Sociology).
First, being a TRAILS author and a

subscriber/user is evidence of being a scholarly teacher;
thus, involvement in TRAILS can be a strong indicator for
any of us building a case for effective teaching in an annu-
al report or promotion/tenure file. Second, resources that
advance the quality of teaching and learning in sociology
contribute to the wellbeing of the discipline. If no one
learns to love sociology as an undergraduate, there aren’t
going to be very many graduate students. If graduate
students don’t begin to learn to teach effectively, they
may be less marketable. If established faculty don’t keep
up with the best ideas for doing our jobs effectively,
well….

In my role as the first Editor of TRAILS, part of my
charge is to encourage colleagues to add this resource to
their teaching tools. Our subscriptions are a modest $25
annually (there are special deals for ASA Department
Affiliates) and we want our subscription base to grow.
Equally, if not more important, is my charge to sustain and
improve the quality and utility of the database; thus I seek
input and feedback from you. Please check out TRAILS at
http://trails.asanet.org/Pages/default.aspx and email me
directly at pike@augsburg.edu.

In the next edition of the newsletter, I will highlight sev-
eral of our resources to give you a sense of what we can
offer.

Happy TRAILS to you.
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In September of 2012, Wilfrid Laurier
University, a midsize publicly-funded uni-
versity in Waterloo, Ontario, Canada,
launched its first purposefully-designed
Active Learning Classroom. This project
was a joint initiative between the Faculty
of Arts and the University’s Teaching
Support Services, with assistance from
the office of the Vice-President: Academic

and Provost. Students and professors who have been learn-
ing in that environment for the last few weeks are ecstatic,
and their delight is grounded in more than the new tech-
nologies. Students are more engaged, faculty are innovat-
ing on the fly, and the combined comfort and high-tech wiz-
ardry of the room heightens the seriousness of the joint
learning experience.

The impetus for this project was to create a student-cen-
tered learning environment that would encourage and facil-
itate more active and collaborative teaching approaches.
Acknowledging the impact and influence that physical space
can have on pedagogical possibilities, the classroom was
renovated from a 56-seat tablet-style lecture space with
linoleum flooring to round tables with comfortable swivel
chairs and a carpeted floor. The room, which now serves
40+ students, has advanced technologies that allow stu-
dents to collaborate and share their work with their tables
and/or the entire class.

Some of the features of this new teaching space include:

* 5 round tables, each of which seat 8 students
* Dedicated laptop at each table and guest connec-

tions from which students can project their work to
each other and/or the entire class

* 6 interactive short-throw projectors that allow stu-
dents and instructor to project, mark up and save
images

* Portable whiteboards that allow students to record
their work at their tables and mount it on a wall for
discussion and/or sharing purposes

* Movable teaching console with touch screen monitor
that allows the instructor to project and share the
work being done at each table as well as their own
materials

* Portable videoconferencing unit
* Upgraded wireless access
* Infrastructure to support table-to-table or external

Skype conversations, lecture capture, web confer-
encing, or backchannel communication

* Color, color, color!

Recognizing that successful teaching in this space requires
a certain level of comfort with the new technologies, and
new pedagogical skills, we have required all faculty who use

this room to take two training classes: one on the tech-
nologies, the other on effective ways to teach in an envi-
ronment where, e.g., there is no “front.” These training
classes have not dampened faculty interest; on the con-
trary, after only a few weeks faculty who are using this
room are talking about their teaching being “revitalized.”
Students also love it.

I can’t wait to use the Skype and web conferencing capa-
bilities of that room next year to teach joint courses with
students in other parts of the world. I imagine teaching 40
Laurier students in Waterloo with 40 students sitting in, say,
a Ghanaian or Chinese or Indian classroom. Just imagine.
Despite the expense incurred in these lean times to prepare
this room (ca. $100,000), based on all these positive results
plans are underway to secure funds to create a second
Active Learning Classroom next summer that could seat 100
to 150. A room of that size would be accessible to many of
our first and second year classes, and Teaching Support
Services has seen some good designs for how an active
learning space of this size can be effective.
We would be happy to share more of this story, as it
unfolds. We also welcome conversations with those of you
who already have similar classrooms in your institutions.

Contact:
Dr. Michel Desjardins
Acting Dean of Arts
Wilfrid Laurier University
mdesjardins@wlu.ca

Canaries Reflect on the
Mine: Dropouts’ Stories
of Schooling
by Jeanne Cameron,
Tompkins Cortland
Community College

In Canaries Reflect on the Mine:
Dropouts’ Stories of Schooling,
Jeanne Cameron invites the
reader to see schooling and
early school leaving through the
eyes of high school dropouts
themselves. The transcendent

desires revealed by this research – to be known and valued,
to learn with purpose and autonomy – are spoken with
poignant clarity by the young people who story these
pages.

This study offers a compelling and timely critique of the
dominant, neoliberal discourse on schooling and early
school leaving. It challenges conventional wisdom about
dropouts, and shows how the experiences and needs of
those who leave school early and those who persist to grad-
uation are more similar than different. Collectively, these
young people’s stories evoke a canary-in-the-mine
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metaphor, one where the canaries exit and the miners
remain. They implore us to see the dropout crisis as a
symptom of the alienating and dehumanizing school prac-
tices advanced by No Child Left Behind and Race to the Top.
More importantly, they offer a vision for schooling that lov-
ingly embraces and extends all students’ experiences,
enriches their biographies, and celebrates and supports
each of their talents and purposes with equal passion.

Pre-service and in-service teachers, educational
researchers and policy makers, administrators, and advo-
cates for equitable and democratic schooling have much to
learn from this book. Qualitative researchers will find a
powerful model for working collaboratively with youth to
represent their experiences and to craft solutions to the
challenges they face. Students of sociology will discover a
compelling illustration of C. Wright Mills’ sociological imagi-
nation and his charge to “take it big” by drawing connec-
tions between individual biographies and the social and his-
torical structures that frame lived experience. For profes-
sional social scientists, it embodies Mills’ challenge to
embrace the moral sensibilities required to understand and
improve the human condition.

A volume in Research for Social Justice:
Personal~Passionate~Participatory Inquiry (Sponsored
by AERA Qualitative Research SIG and International
Studies SIG)
Series Editors Ming Fang He, Georgia Southern University
and JoAnn Phillion, Purdue University
Series URL: http://infoagepub.com/series/Research-for-
Social-Justice

Making Sense of Social
Problems: New
Images, New Issues
Edited by Joel Best and
Scott R. Harris

Boulder, CO: Lynne Rienner
Publications

Internet addiction. Cell-phone-
distracted drivers. Teen suicide.
Economic recession. The health
risks of trans fats. The carefully
selected collection of case stud-
ies in Making Sense of Social

Problems is designed to help students understand and crit-
ically evaluate a wide range of contemporary social issues.

The cases are organized to highlight a series of key ele-
ments:

• why “objective” claims deserve critical attention
• how advocates bring attention to issues
• why expert interpretations may change over time
• the role of the media in shaping or distorting concerns
• the consequences of public policy

The introduction, conclusion, and section notes provide a
coherent framework for the text. Reflecting the promise of
the constructionist approach, the result is a powerful set of
tools for systematically investigating social problems. It can
be used to advantage as a “stand-alone,” as well as with
such texts as Joel Best’s Social Problems.

Joel Best is professor of sociology and criminal justice at
the University of Delaware. Scott R. Harris is professor of
sociology at Saint Louis University.

Cinematic Sociology:
Social Life in Film,
2nd Edition
Edited by Jean-Anne
Sutherland and Kathryn
Feltey

Pine Forge Press, 2012

Out in 2nd edition, Cinematic
Sociology is a one-of-a-kind
text that helps students “see”
films sociologically and devel-
op critical thinking and ana-
lytical skills. The second edi-

tion has been expanded with 12 additional essays from
scholars in sociology and cultural studies that explore the
ways social life is presented—distorted, magnified, or
politicized— in popular film. Presenting a variety of classic
and current films such as Crash, Slumdog Millionaire, and
the Matrix, this book helps students to view films socio-
logically while also providing pedagogy for teaching soci-
ology through film.

Each essay uses one or more feature films to illustrate
key topics in sociology. In addition to the topics covered
in the first edition (social class; race and ethnicity; gender
and sexuality; work and family), the new edition includes
readings on theory; deviance, crime, and law; life course,
including childhood, transitions to parenthood, and old
age; social institutions, including medical, sports, religion,
and war; and social movements. Sociological concepts
such as identity, interaction, inequality, and social institu-
tions are analyzed across the essays. Instructors are pro-
vided with an innovative and engaging method for teach-
ing sociology; students are taught to see film as a type of
text that can be analyzed and critiqued. To order a review
copy for use in your classes go to:
http://www.sagepub.com/books/Book235041?siteId=sag
e-us&prodTypes=any&q=sutherland&fs=1#tabview=toc
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Teaching with Movement: Using the Health
Privilege Activity to Physically Demonstrate
Disparities in Society

Check out section members Amy Irby-Shasanmi and
Kathleen Oberlin (with co-author Tiffani Saunders)
recent Teaching Sociology publication, which
includes a podcast featuring a brief interview with
the authors. The article "Teaching with Movement:
Using the Health Privilege Activity to Physically
Demonstrate Disparities in Society" describes and
evaluates an activity designed to demonstrate how
biological factors (e.g.,genetics), individual-level
behaviors (e.g., smoking), and social factors (e.g.,
socioeconomic status) shape health status and
access to health care. Active learning techniques
were utilized to introduce the sociological imagina-
tion as it pertains to health, as well as to physically
demonstrate stratification processes. Suggestions
for how to follow up the activity with relevant dis-
cussions and debates concerning health care reform
are provided.

http://tso.sagepub.com/content/40/2/123

Director of Center for Teaching and Learning
Melissa Sheridan Embser-Herbert has accepted

a three-year appoint-
ment as Director of
the Center for
Teaching and
Learning (CTL) at
Hamline University,
Saint Paul, MN. The
CTL provides support
to faculty in the
College of Liberal
Arts, the Schools of
Business, Education,
and Law.

Congratulations!

ASA Distinguished Contributions to Teaching
Award 2012 co-recipients Diane Pike, Augsburg
College (left) and Katherine Rowell, Sinclair
Community College.

Panel at the Midwest Sociological
Society Conference:

Challenges and Innovation for
Community College Faculty and Students

This session is designed to broadly focus on
the experiences of community college life for
both faculty and students. This session seeks

to illuminate innovative ways of managing
some of the unique challenges of community
college careers and culture. Challenges may

include dealing with isolation, balancing
teaching with research, retaining qualified
adjuncts, handling the emotion work of the

realities of community college students` lives,
among other challenges.

Stephanie Medley-Rath, Lake Land College
smedleyrath@lakeland.cc.il.us ;

Monica Erling, Hennepin Technical College,
Monica.Erling@hennepintech.edu

Deadline: October 24
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