
Greetings from the 2011-12 chair of your
ASA Section on Teaching and Learning!
Summer usually means a different
rhythm for academics and I hope your
summer is a relaxing and productive peri-
od of time.
The summer also means that our

annual meeting is right around the cor-
ner. Liz Grauerholz, chair-elect, has put

together an exciting program and I hope you will be in
Denver and attend as many of our sessions as possible.
Please check out the preliminary program on the ASA web-
page for more details. However, I have also assembled a list
of section-related activities that will appear elsewhere in
this newsletter plus they should be appearing on the sec-
tion’s webpage soon (http://www2.asanet.org/sectionteach/).
A reminder that section day is “day 1”, Friday, August 17,
although a few activities spill over into Saturday as well. I
would like to highlight just a few of these activities.
The pre-conference is on “Day 0”, this year, Thursday,

August 16. Melinda Messineo is now organizing the pre-
conference and it is once again shaping up to be another
fabulous event.
Council meets on Thursday. If you are on the council, you

should have already received information from me on the
time and place for our meeting. If not, please contact me
privately.
Our award ceremony is Friday @10:30. The awards com-

mittee will announce the 2012-13 winners of our section
awards and we will hear from Nancy Greenwood, 2011-12
Mauksch Award winner.
Our business meeting follows immediately after, at

approximately 11:30-12:10. As in the past, we will have
committee reports available on the section’s webpage no
later than August 1 for your review. Council will discuss
them at its meeting and will provide recommendations but
in order to get through the section’s business in 40 minutes,
we will need you to look at them and generate questions
before rather than during the business meeting.
We will host a reception on Friday evening from 8:00-

9:30pm at The Corner Office, 1401 Curtis Street in the

Curtis Hotel. Our co-hosts are Alpha Kappa Delta and
TRAILS.
Do not forget Just Desserts, Saturday from 8:00-9:30pm.

Remember that a ticket is required and the money raised
supports the Teaching Endowment Fund.
And finally, if you search the program for teaching work-

shops, you will get 16 listings (too many to include here).
I’ll have the list posted on our section webpage.
Thanks to the many people who made this year as chair

much easier. Darlaine Gardetto, past-chair, entertained per-
sistent interruptions to her day to answer my questions
throughout the year. Thanks to committee chairs and their
committee members who did the hard work of improving
the state of teaching and learning in sociology. Please read
their reports for a summary of their accomplishments.
Congratulations to the new officers and council mem-

bers. We look forward to congratulating you in person as
you take on your new responsibilities. The section will be in
good hands with all of you plus chair-elect Liz Grauerholz
providing guidance.

See you in Denver!

As thousands of sociologists prepare to
descend on Denver, Colorado and its envi-
rons, the area’s recent tragedies (wildfires
and this past weekend’s shootings)
remind us of our profession’s continued
relevance as well as our significant and

frustrating limitations. While social scientists have only
recently focused a comprehensive and theoretical lens
on issues of wildfire prevention and management, we
have long weighed in on issues of gun violence and
mass killings in the United States. Social problems
remain the core focus of our intellectual and pedagogi-
cal work regardless of our professional tendency to work
primarily toward either expert knowledge production
and dissemination or more integrative and engaged
forms of policy making or social movement/community
organizing.
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As a sociology professor, these moments are constant
reminders of how and why current events strengthen our
opportunities and abilities to persuade students of social
science’s continued relevance. Without a sociological
imagination, students are left to believe that “these
things just happen;” “there is nothing we can do to stop
them;” and “only by the grace of god go them.” While I
will leave it to Richard Dawkins and Bill Maher to contest
the latter statement, I am confident that challenging
these first two statements and debunking the intellectu-
al frameworks that shape them, are indeed our purview
and ought to be “where we enter” pedagogically.
Whether we are talking about fires or gun violence,

public policies matter! How governments and other social
institutions, social movements, and other social forma-
tions and phenomena act in relation to fires or violence
says much about who we are as a people. More impor-
tantly for me, as an educator, is whether or not our stu-
dents are even WILLING to entertain that such connec-
tions exist and will discuss our need to be intellectually
and politically engaged. Do we understand the link
between history and biography (individual and society)
and are we ready to take responsibility for the collective
and individual actions and structures we are a part of?
Last year, a group of sociologists committed to helping

Verizon workers in Las Vegas, agreed to do some picket-
ing during ASA’s convention there. While this was a sign
of our political commitments (although I would argue
such commitments for me are a result of my historical
and sociological knowledge of labor and political econo-
my) we believed it might gain publicity on a local basis
but also help convince corporations and governments
that people everywhere have a vested interest in the
labor policies of major corporations. Verizon temporarily
agreed to go back to the bargaining table and the pick-
ets were called off at the last minute, but the point about
our need to engage our research, knowledge, skills and
energy with current social problems remained strong. At
least my students were impressed.
It will be interesting to discuss current Colorado

events with local faculty to understand how their stu-
dents are reacting and, more importantly, how they
themselves are responding sociologically and pedagogi-
cally. I, as I am sure many of you, will be looking for
ways that we might help and support our local col-
leagues and their work, too. (Please feel free to contact

me with any questions or inquiries as I will try to put
together a list of local activities related to these
tragedies where folks like us might be appropriate allies
or simply hands.) But I also hope that we continue to
take our work seriously (especially during a historical
moment where states are conducting outright political
battles AGAINST teaching critical thought) and recommit
ourselves to mobilizing a critical consciousness and a
sociological imagination to address the social problems
of the world around us.

During the first few days of a sociology
course last year that contained a service-
learning component, I conducted an
interview with students to begin further
analysis of the types of skills students
gain from service-learning. The survey
asked a few open-ended questions about

students’ anticipated course experience and then adapted a
survey entitled “Great Cities Great Service College Student
Survey” from the National Service-Learning Clearinghouse
(http://www.servicelearning.org/sample_form_template/col
lege-student-survey). At the end of the course, students
were given the identical survey questions with slightly
altered open-ended questions. Below is a summary of the
results.

Findings

On questions which ask students to identify “…how strong-
ly you agree or disagree with the following statement at this
point in time,” I found a notable decrease in students
expressing that it is not necessary to volunteer my time to
help people in need, an increases in the perception that
solutions will take more time and money, and an increases
in the perception that it is important to work with people
from other cultures.
The next portion of the survey asked students about

skills and competencies. In regards to self-reported civic
engagement skills, I found that students expressed signifi-
cantly more competence in planning effective service proj-
ects than before completion of the course. I also found
slight increased competency for the ability to champion a
cause, recognize citizen rights and responsibilities, and fos-
ter a commitment to lifelong service learning. The next sec-
tion of questions addressed problem-solving skills. I found
slight increases in both expressed ability to solve challeng-
ing problems as well as to compare approaches to problem
solving. In regards to leadership skills, I found practically no
change in students’ expressed ability to understand values
of a diverse population, and slight increase in their
expressed abilities to use leadership skills, communicate
across cultures, and work as part of a team.
The final section asked students to respond based on a

continuum of the extent to which they think about how an
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issue affects the community to how they act on it. Overall I
found that students priorities for action changed with the
most significant increase to act more on neighborhood and
local issues.

Discussion

Though these results can’t be considered statistically signif-
icant, with a sample size of only 20 students, I believe that
they do provide insight into the skills students acquire in a
service-learning course. Overall, it appears that students
generally did gain both skills and competencies from their
experience, while altering both their perceptions of the types
of issues they wish to work on, as well as their general per-
ceptions of the role and effectiveness of civic engagement.
In addition to the quantifiable data, qualitative data from

open ended questions helped illustrate even more specific
outcomes. For instance, one student indicated that their per-
ception of the causes of poverty were issues such as lack of
education and available job options, and that the solution to
these issues was making donations and volunteering with
services that seek to help these individuals. In response to
the same question as part of the follow-up survey at the end
of the course, the student focused on social structures that
produce poverty such as residential segregation and racial
segregation, and offered a more complex solution involving
governmental provisions of low-cost mortgages and pro-
grams to improve racial integration.
The end of semester response indicates both a clearer

understanding of a complex problem and a more thought-
out and skillful approach to solving the problem. The student
also shifts some of the responsibility for problem-solving to
the government and larger social structures. In this
instance, it is clear that the student has changed how she or
he approaches the problem and that she or he has gained a
deeper understanding. The service-learning approach to
this course helped to foster deeper learning outcomes
alongside a deeper commitment to active citizenship.

Over the last few decades, teaching has
come into its own as a scholarly activity.
Whereas research was once the sole
determinant of academic scholarly
achievement (see, for example, Caplow
and McGee 1958), many colleges and
universities have adopted a model of
teaching as scholarship wherein, “when
defined as scholar-

ship… teaching both educates and
entices future scholars” (Boyer
1990:23). Others have refined the
scholarship of teaching to encompass
not only the research on teaching or
excellence in delivery, but also reflec-
tion on teaching and learning (Kreber
and Cranton 2000). Thus teaching as
scholarly work is now widely incorpo-

rated in standards of evaluation for
tenure, promotion, and merit, with two-
and four-year colleges at the forefront,
but with increasing participation from
graduate-level institutions as well.
Like all scholars seeking to succeed in

the academy, the teacher-scholar must
attend carefully to career formation,
meaningful socialization, and achieve-

ment documentation. Given this required attention, we
find it disconcerting that colleagues sometimes are
unable to present themselves as teacher-scholars. The
eminent sociologist Erving Goffman’s (1959) work pro-
vides a framework for understanding impression manage-
ment in the presentation of self. Because the successful
teacher-scholar must be self-reflective and mindful of
presentation of self as a teacher-scholar, we focus here
on self actualization and idealization in the construction
of the narrative of self.

Constructing Teaching As Professional Identity

For the authentic teacher-scholar, teaching is an integral
part of professional identity, not just an addendum when
seeking a job or arriving at tenure review. The teacher
self becomes who we are, not just what we do. A teach-
ing narrative is one way to frame a teaching identity,
which may include professional memberships, networks,
and activities wherein a story develops.
Formal organizations around teaching and learning can

provide the architecture to construct the foundation for a
teaching story. For example, faculty in engineering can
turn to the American Society of Engineering Education.
History professors can consult the History Teacher or
Teaching History: A Journal of Methods. The Journal for
Research in Mathematics Education is available for math-
ematics faculty. And all faculty can take advantage of the
Carnegie Foundation for the Advancement of Teaching,
join the International Society for the Scholarship of
Teaching & Learning (ISSOTL), and peruse Mountain
Rise: International Journal for the Scholarship of
Teaching and Learning or College Teaching.
In the discipline of sociology, the American Sociological

Association sponsors the Section on Teaching and
Learning. Composed of sociologists from a wide range of
institutions − from larger research-oriented institutions
through colleges and universities with four-year programs
in sociology (like our own) to two-year colleges − the
Section offers a critical, reflective group dedicated to
teaching and support of the teacher-scholars among us.
The section sponsors sessions at meetings, edits volumes
on teaching issues and courses, and provides teaching
workshops, giving the teacher-scholar a safe place to
learn and explore teacher-scholar roles.
While not explicitly structured as a job-seeking net-

work, these intellectual communities serve that function
for many of us. In fact, the narrative of the most suc-
cessful teacher-scholar often includes a strong network of
like-minded teacher-scholars or an influential mentor,
especially in the formative years (Frick, Carl, and Beets
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2010). Likewise, a network of peers provides support for
the identity and a means to strengthen it, as well as a
lens through which to view new challenges and opportu-
nities. Teaching groups provide a place to discuss peda-
gogy and challenges and successes in the classroom,
much like we create writing groups to encourage our
scholarly productivity in writing.
Additional foundations for the teacher identity are nur-

tured through graduate-level teaching seminars, profes-
sional associations, and the scholarship on teaching and
learning (SOTL). The SOTL literature is rich with classic
works for the teacher early in his or her career, such as
McKeachie’s (1986) Teaching Tips: A Guidebook for the
Beginning College Teacher. We also celebrate discipline-
specific works, such as Huber’s (2002) Disciplinary Styles
in the Scholarship of Teaching and Learning: Exploring
Common Ground, and Goldsmid’s and Wilson’s (1980)
Passing on Sociology: The Teaching of a Discipline. The
SOTL literature also provides ways to assess the learning
outcomes of various teaching techniques as well as
resources to help further structure the teacher identity.
For example, when did service learning become commu-
nity-based learning? What is the difference denoted by
those designations? Two of the best sources for current
information about the trends and vernacular of teaching
in sociology are Teaching Sociology and Feminist
Teacher.
In any identity claim, the specifics all require mainte-

nance. We are strong advocates of continued profes-
sional development of teaching − expanding and refining
our craft. The measure of the teacher-scholar transcends
classroom performance, and there is much to learn from
other teachers. Workshops, conferences, sharing hand-
outs and syllabi, all help us to refine our teaching toolk-
its. We also recommend sitting in on respected teacher-
colleagues’ classes as a regular practice.
Another pathway to learning and expanding our skills

as teachers is to devote some time to professional serv-
ice. Besides providing a shelter from the inevitable
storms of an academic career — retrenchment and the
more recent hiring “pauses”, the involuntary layoffs and
terminations that the best teacher can face — profes-
sional service provides a venue for sharing lessons, both
a form of “paying it forward” and “paying it back”. The
current esteem enjoyed by teacher-scholars is in large
part due to the founding parents who saw a need to chal-
lenge the status quo in sociology, for example, that sub-
ordinated teaching and learning to research and publish-
ing. Many of these early teacher-scholars also were lead-
ers in the profession in providing professional service.

Acquiring Meaningful Teaching Experiences

Key building blocks to constructing this part of a profes-
sional identity are certainly graduate school teaching and
the teaching associate and instructor experience, as well
as adjunct teaching. However, we advise care in over-
investing in this part of identity construction, as with time
the value-added of each of these experiences has dimin-
ishing returns. That is to say, three years as a teaching

assistant is likely of little value compared to two years
and may in fact be a detriment if the extra year has been
at the expense of certain other experiences. New
teacher-scholars must balance precious time between
gaining credible teaching experiences and completing
degrees and readying scholarship for peer review.
Another opportunity for building one’s teaching experi-

ences is serving as a guest lecturer. In addition to the
obvious venue of undergraduate classes, lectures to grad-
uate courses, high schools, and community groups can
provide experience for the speaker as well as serving to
spread the word about your disciplines to broader audi-
ences. Note that these teaching experiences are of very
limited value in marketing yourself as a teacher without
assessment and evaluative documentation. The lengthy
standard course evaluation is not an option for the guest
lecturer, but we have found hosts of a guest lecture most
willing to distribute a very brief (i.e., 2-3 questions) sur-
vey soliciting feedback on our performance.
Still, some of the most valuable assessments, for both

documenting and developing teaching skills, are those
lengthy course evaluations, rigorously administered to
the highest standards, dated, and signed. However, we
challenge the developing and even the experienced
teacher to go above and beyond those evaluations. Peer
review of syllabi, assignments, and other pedagogical
devices can be positively transformative (Peel 2005)!
Behaviors such as responding imprecisely to student
queries or failing to make eye contact with students are
easy to modify, if the teacher has evidence of the habit.
Hiring and rank and tenure committees also look for

evidence of professional engagement and a commitment
to development as a teacher. We encourage developing
teachers in particular to seek opportunities to participate
in symposia and workshops around teaching and learn-
ing. As above, we stress the value of formal documenta-
tion of those experiences. For example, participants in
teaching and learning activities at the annual meetings of
the Midwest Sociological Society (the regional profession-
al association in our discipline) can secure a Certificate on
Teaching upon completion of requisite activities such as
attending paper sessions and panels with a teaching and
learning focus. Our national organization, the American
Sociological Association, also regularly sponsors an all-
day Preconference on Teaching before our annual meet-
ings begin each August. Special funding to off-set the
cost of these opportunities sometimes available and par-
ticipants receive certificates after completing the work-
shop.
Finally, critical in terms of presentation of self, the

teacher-scholar does not defer evidence of interest and
experience in teaching to page eight of the curriculum
vita. Rather, the committed teacher-scholar gives early
and ample evidence that this role is a central part of the
scholar’s identity. Placement of teaching experience and
teaching scholarship should be prominent in the vita.

Note: Order of authorship is alphabetical. Please contact Susan
Ferguson [Department of Sociology, Grinnell College, Grinnell,
Iowa 50112, fergusos@grinnell.edu].
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The following was presented at a forum
designed to help undergraduates plan

for success in graduate school.
We (two graduate students and one
graduate coordinator) hope those who

advise or mentor undergraduate
students might find it useful to share

with these students.

Most undergraduates think that graduate
school is pretty much like undergradu-
ate, only harder and more focused. That
is, there’s more reading and more writ-
ing, but all is focused within one disci-
pline. While it is all that, it is so much
more. And understanding this difference
is what makes for success in graduate

school. Graduate school is ultimately
about developing a professional identity.
You’re no longer a student. You’re an
economist, sociologist, biologist or
anthropologist.
Social psychologists discuss how all

the various identities we hold (son,
Republican, atheist, man) are organized
in our minds in a kind of hierarchy. Those
at the top are those with which we most

identify. When an identity is very salient to us, it tends to
be invoked often and in many situations. Even in situa-
tions where it might not be appropriate. The woman who
likes to think she’s the funniest person in the world, will
play the clown with friends, as well as in the classroom
or when someone is trying to have a serious conversa-
tion with her.
So to say that you need to develop a professional iden-

tity to succeed in graduate school suggests that you will
become that person who wants to talk about your
research or a book you’re reading or the theoretical con-
cept you just grasped with everyone you know. If that
sounds really obnoxious and like someone you’d never
want to be, then graduate school may not be for you.
It does not mean that all other activities and identities

disappear. In fact, being able to balance graduate school
with other demands is critical. You need a healthy sup-
port system of friends and family and to have that you
have to give them the time and attention they deserve.
This is particularly true if you are a non-traditional stu-
dent pursuing a graduate degree while balancing respon-
sibilities to care for children or other family members. If
you find yourself in this situation, it is important to rec-
ognize that your experience with juggling multiple
responsibilities has prepared you well for graduate stud-
ies. In addition, your need to balance your family needs
and the school work is a driving force to be more effec-

tive and persistent during your studies; so rather than
seeing your situation as an obstacle, view it as a source
of strength.
At the same time, your family should recognize (and

you might have to educate them) that your attentions
will be divided. You also need to educate them about the
long-term implications. You probably will not end up
employed in the same area, or even state, where you
received your graduate degree. They need to understand
that you’ll be moving, so if this involves a spouse or part-
ner, make sure they understand this. Have that conver-
sation now and what that means for your future.
In graduate school, it’s important to find other people

who get you, and your new identity. So seek out other
graduate students who are thrilled to be in graduate
school and who encourage you to be your best. You will
find that a lot of graduate students complain—about the
workload, about professors, about the courses they have
to take, about just about everything…all the time. Avoid
these people like the plague! Yes, you’ll need to vent
occasionally. But if you feel that way in graduate school
on a regular basis, rethink your decision.
Being in graduate school means shifting your perspec-

tive about faculty from people who are experts who
know everything, to thinking about yourself as an expert.
It’s no longer about “them and me” but about “us.” It is
important to recognize that you can bring value to a
partnership with a faculty member from the start, even if
you do not have the expertise in your area of study. The
key is to be a proactive contributor – whether it is offer-
ing to proof-read or enter data – you already possess
skills that can be a valuable asset to your faculty advisor.
When you think about yourself as part of the community
of scholars, and that feels as normal as anything else you
do in your life, you will know you are where you are
meant to be.
You will also find it means shifting your attitude

toward learning. In the undergraduate classroom, you
are expected to memorize the correct answers from your
textbook and to repeat them for the test at the end of
the semester. In a graduate learning environment, you
become part of the scholarly community; and that means
you need to start thinking critically about your subject.
Open your mind to possibilities you would not have con-
sidered in undergrad. Question your textbooks. Gather
your own data. Create your own projects. Connect the
dots. Think outside the box. If you want to contribute to
your academic community, you must allow yourself the
freedom to expand your own field of vision beyond that
previously explored. Show initiative and be adventurous!
It’s more fun that way.
Ultimately, it is important to know that a graduate

degree is not a sprint, but a marathon. It means pacing
yourself and taking care of yourself so you can succeed
at completing your journey. It also means that prepara-
tion is key to completion, so here are some tips to help
you prepare before and after you have been accepted
into a graduate program:
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Before acceptance to the program:

• Do your research: Find out requirements and
expectations of the program. You might learn that
you need to work to improve a particular area such
as statistics.

• Find out if it’s the right “fit”: meet with the program
director, faculty members and current graduate stu-
dents to figure out if the program is a good fit for
your particular situation, needs and interests

• Prepare well for the admissions test: Your GPA is
pretty much determined already, however, you can
have a real impact on your admissions test score by
preparing adequately. Make sure you focus not only
on the content of the test, but also the structure
and administration of the exam. Talk to other stu-
dents about test taking tips.

• Get excellent letters of recommendations: Here is an
opportunity to make up for any weaknesses on your
GPA or exam scores or to really stand out from the
crowd. Make sure you ask individuals that can real-
ly speak of what makes you a good candidate for
graduate school.

• Follow up: After you submit your application pack-
age, follow up with the program director to make
sure they received it and everything is in order. This
also shows your commitment to the program and
could prevent a bad situation if your application is
misplaced.

After acceptance to the program:

• Work on sharpening your writing and math/statistics
skills before the start of the program (particularly if
it has been a while since you last wrote a paper or
perform calculations).

• Read articles within your discipline to familiarize
with the conversations that are currently being dis-
cussed in academic forums.

• Start developing your network by meeting the facul-
ty in your department and other students who can
start to become your support group.

• Get comfortable with juggling many responsibilities
– it’s the nature of academic business.

Finally, graduate school is one of the most exciting
times in your life, but it can also be one of the most
demanding. You wouldn’t jump into a marathon without
training—and grad school is definitely a marathon. So
make sure you are physically prepared. You will be very
busy attending class, researching, meeting with new col-
leagues to discuss new ideas, and perhaps even teach-
ing. Your work will take you late into the night and wake
you early the next morning. You will be tempted to
ignore your body because your mind is so active, but
don’t forget that they work together. Make it a priority to
eat healthily, drink lots of water, exercise, and get as
much sleep as you can. You will have more energy to dis-
cover more incredible things if your body can keep up
with your mind.

Teaching and Learning Sociology Section activities
(Locations TBA)

Thursday, August 16th
Council meeting - Council members should have time

and location information already

Friday, August 17th
8:30am - 10:10am
Invited Paper Session: Teaching Public Sociology or
"What do Sociologists do?"

Session Organizers: Corey Dolgon (Stonehill College); Kathy
Shepherd Stolley (Virginia Wesleyan College); and Kathleen
Odell Korgen (William Paterson University)

Presider: Corey Dolgon (Stonehill College)

Paper1: Introductory Textbooks and the Neglect of Public
Sociology
Presenter: Steven E. Barkan (University of Maine)

Paper 2: The Challenges and Rewards of Teaching Public
Sociology
Presenter: Leslie H. Hossfeld, Kristen Elizabeth
DeVall, and Jean-Anne Sutherland (University of
North Carolina-Wilmington)

Paper 3: Learn About the Policy Process by Participating
In the Policy Process
Presenter: TiffanyNoelle Martin Brown (University
of Colorado-Denver)

Paper 4: Teaching Public Sociology and Civic Engagement
Presenter: Kathleen Odell Korgen (William Paterson
University)

10:30am - 11:30am

Section awards ceremony: Invited Session. Hans O.
Mauksch and Carla B. Howery Awards

Session Organizer: Jeffrey Chin (Le Moyne College)
Presider: Jeffrey Chin (Le Moyne College)
Panelist: Nancy A. Greenwood (Indiana University-Kokomo)

11:30am - 12:10pm

Section Business Meeting: All invited
Session Organizer: Jeffrey Chin (Le Moyne College)
Presider: Jeffrey Chin (Le Moyne College)
Participants: Krisler Bailey (Tarrant County College),
Darlaine C. Gardetto (St. Louis Community College),
Jeremy Freese (Northwestern University), Kathryn Feltey
(University of Akron), Anne Frances Eisenberg (State
University of New York-Geneseo), Melinda Jo Messineo
(Ball State University), Elizabeth Grauerholz (University of
Central Florida), Amy Elizabeth Traver (City University of
New York-Queensborough Community College), David
Purcell (Kent State University), Linda C. Rillorta (Mount
San Antonio College), Rachael Neal (Coe College),
Bernice A. Pescosolido (Indiana University), Alison R.
Moss (University of Illinois-Chicago), Denise A. Copelton
(State University of New York-Brockport)
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4:30pm - 6:10pm

Invited Panel: The Core of Sociology: What Introductory
Students Need to Know

Session Organizer: Jeanne H. Ballantine (Wright State
University)
Presider: Jeanne H. Ballantine (Wright State University)
Panelists: Nancy A. Greenwood (Indiana University-
Kokomo), Jay R. Howard (Butler University) Edward L.
Kain (Southwestern University),Michael Schwartz (State
University of New York-Stony Brook), John F. Zipp
(University of Akron), R. Tyson Smith (Brown University),
Diane Pike (Augsburg College)

8:00pm - 9:30pm

Section reception, co-sponsored by TRAILS and AKD, at
The Corner Office, 1401 Curtis St. (in the Curtis Hotel)

Saturday, August 18th
8:30am - 10:10am

Paper Session: Innovative Approaches to Teaching
Sociology Scheduled Time

Session Organizer: Miriam Michelle Newton-Francis
(American University)
Presider: Miriam Michelle Newton-Francis (American
University)

Paper 1: Photovoice: A Critical Pedagogical Activity in the
Sociology Classroom
Presenters: Dana A. Berkowitz (Louisiana State
University), Namita N. Manohar (City University of
New York-Brooklyn College), JeffriAnne Wilder
(University of North Florida), Justine Eatenson
Tinkler (Louisiana State University)

Paper 2: Do Animals Matter? The Creation of a Successful
S-L Experience at the Detroit Zoo
Presenter: Michelle Marie Proctor (Madonna
University)

Paper 3: Cool, I Get to Teach! Peer Education of 1st-year
Undergrads by Upper-year Soc. Majors
Presenter: Susan J. Wurtzburg (University of
Hawaii-Manoa)

Paper 4: Classroom Wikis: A Digital Forum for Teaching
and Learning Sociology
Presenter: Carol Cirulli Lanham (University of
Texas-Dallas)

10:30am - 12:10pm

Paper Session: Teaching the Unspeakable

Session Organizer: Elizabeth Grauerholz (University of
Central Florida)

Paper 1: Breaking the Silence: Bringing Animals into the
Sociology Dialogue and Classroom
Presenters: Nicole Lynne Owens (University of
Central Florida), *Elizabeth Grauerholz (University
of Central Florida)

Paper 2: Dying in Class: Bringing Sociology to Life
Presenter: Monte Bute (Metropolitan State
University)

Paper 3: Trans Politics in the Sociology Classroom
Presenter: Laura Victoria Heston (University of
Massachusetts-Amherst)

Discussant: Katherine R. Rowell (Sinclair Community
College)

2:30pm - 4:10pm

Roundtables Session

8:00pm - 9:30pm

Just Desserts (a fund-raiser for the Teaching Endowment
Fund), ticket required ($25)

1. Course 03: Using a Thematic Approach to
Incorporate Service Learning in Teaching and
Curriculum: Improving Student Engagement and
Career Outcomes

Unit: Course
Session Submission Type: Workshop
Time: Thursday, August 16 – 10:00 am – 5:30 pm

2. Student ForumWorkshop: Teaching Sociology for
Graduate Student Instructors

Unit: Student Forum Sessions
Sessions Submission Type: Workshop
Time: Friday, August 17 – 4:30 pm – 6:10 pm

3. Professional Development Workshop: Teaching
Sociology in a Community College: A Panel
Discussion

Unit: Professional Workshop
Session Submission Type: Workshop
Time: Saturday, August 18 – 8:30 am – 10:10 am

4. Teaching Workshop: Connecting Undergraduates
to the Empirical Base of Sociology

Unit: Teaching Workshop
Session Submission Type: Workshop
Time: Saturday, August 18 – 8:30 am – 10:10 am

5. Teaching Workshop: Teaching Theory:
Creative Approaches to an Essential Topic

Unit: Teaching Workshop
Session Submission Type: Workshop
Time: Saturday, August 18 – 10:30 am – 12:10 pm

6. Policy and Research Workshop: Social
Interventions and Increasing the Diffusion of
ASA’s TRAILS Digital Library of Teaching and
Learning Materials

Unit: Minority Fellowship Program Session
Session Submission Type: Workshop
Time: Saturday, August 18 – 12:30 pm – 2:10 pm
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7. Teaching Workshop: Emancipatory Pedagogies
from Social Structure and Straight Jackets to
Social Action and Praxis

Unit: Teaching Workshop
Session Submission Type: Workshop
Time: Saturday, August 18 – 12:30 pm – 2:10 pm

8. Teaching Workshop: Wikipedia and Academia –
Friends at Last? Using Wikipedia as an Innovative
Teaching Tool

Unit: Teaching Workshop
Session Submission Type: Workshop
Time: Sunday, August 19 – 8:30 am – 10:10 am

9. Teaching Workshop: Teaching Race, Class,
Gender, and Sexuality

Unit: Teaching Workshop
Session Submission Type: Workshop
Time: Sunday, August 19 – 2:30 pm – 4:10 pm

10. Departmental Management and Leadership
Workshop: Teaching Graduate and
Undergraduate Research Methods: A
Multipronged Departmental Initiative

Unit: Departmental Workshop
Session Submission Type: Workshop
Time: Sunday, August 19 0 2:30 pm – 4:10 pm

11. Teaching Workshop: Teaching Sociology through
Utopias

Unit: Teaching Workshop
Session Submission Type: Workshop
Time: Sunday, August 19 – 4:30 pm – 6:10 pm

12. Teaching Workshop: Teaching Introductory
Sociology for the First Time

Unit: Teaching Workshop
Session Submission Type: Workshop
Time: Monday, August 20 – 8:30 am – 10:10 am

13. Teaching Workshop: Getting Published in
TRAILSL: Teaching Resources and Innovations
Library for Sociology

Unit: Teaching Workshop
Session Submission Type: Workshop
Time: Monday, August 20 – 10:30 am – 12:10 pm

14. Teaching Workshop: Creating a Course on Grant
Writing for Non-profits: Adding to
Undergraduates’ Sociological Toolkit

Unit: Teaching Workshop
Session Submission Type: Workshop
Time: Monday, August 20 – 12:30 pm – 2:10 pm

15. Teaching Workshop: Writing Intensive Courses
in Sociology

Unit: Teaching Workshop
Session Submission Type: Workshop
Time: Monday, August 20 – 3:30 pm – 4:10 pm

Ed. note: Here’s a brief piece from a colleague to help
lighten the load—teaching load that is.

Here’s how it went down:

Small, New England liberal arts college.
Sociology Seminar. First day, fall term.
Student/professor introductions. Sensitive
details changed to protect the innocent.

Prof: So, where are you from?

Student: Centerboro

Prof: Where’s that?

Student: Massachusetts

Prof: I know, but where in Massachusetts?

Student: What do you mean?

Prof: Like from here – North? South? How far?

Student: I don’t know.

Prof: You don’t know what? Where you’re from?

Student: Yeah, I’m from Centerboro.

Prof: When you leave Collegetown, which
direction do you go?

Student: I don’t know. South I think.

Prof: For how far?

Student: Maybe about 50 minutes.

Prof: South for 50 minutes—you would be in
Connecticut, not Massachusetts

(class chuckles)

Prof: So you know where you live but you can’t
find your way home – I’ve heard of people
like you.

(class chuckles, student grins)

Student: GPS

Prof: OK. But when you get home, how do you
know where you are?

Student: What do you mean?

(chuckles all around)

I’m Home. But Where’s That?
Jerry Lembcke, The College in Collegeville
(about 50 miles West of Centerboro, MA)
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Teaching Sociology: Call for Papers
A crucial component of graduate studies in sociology is
learning how to communicate sociology (theories and
concepts) to undergraduate students. Sometimes this is
achieved with the help of a mentor, via courses that pre-
pare graduate students for their new perspective and
status in the classroom, or, unfortunately, sometimes it
occurs without much guidance at all.
However, this experience is not unilateral, nor is it sim-

ple when done in conjunction with acquiring a graduate
degree. Graduate students in sociology experience role
conflict in their concurrent experiences as a student and
a teacher. Often, concerns around graduate-student
teaching are rendered less important than other, more
pressing, issues associated with obtaining a graduate
degree. This special issue of Teaching Sociology will
address graduate-student teaching directly from the per-
spectives of graduate students and their mentors. It is
our charge to highlight and make central the sociology
graduate student’s training for and experience(s) in the
classroom. The following are but a few topics that will be
considered for publication:

- Papers that examine the mentor/mentee relationship
as it applies to teaching sociology

- Papers that consider graduate-student teaching
strategies

- Papers that analyze sociology graduate
student/graduate-student instructor role conflict

The submitted papers will undergo the peer review
process and will need to meet Teaching Sociology’s sub-
mission guidelines, which can be found here:
( h t t p : / /www. s agepub . c om/ j o u r n a l s P r o dDe s c .
nav?ct_p=manuscript Submission &prodId=Jour
nal201974). Authors will be expected to incorporate the
broader literature on the scholarship of teaching and
learning into their manuscripts. Submissions should be
uploaded to the ScholarOne Teaching Sociology portal
(http://mc.manuscriptcentral.com/ts) by December 31,
2012. During the submission process, authors should
clearly indicate to the editor that the manuscript is sub-
mitted for the special edition.
If you have questions about the special edition, feel

free to ask the two Special Guest Editors, Alison R. Moss
(amoss4@uic.edu) or David Blouin (dblouin@iusb.edu),
or Kathleen S. Lowney, editor of Teaching Sociology
(teaching- sociology@valdosta.edu).

The Journal for Undergraduate Ethnography
Call for Papers – Due January 15, 2013

We are excited to announce a new online journal for
research conducted by undergraduates. The Journal for
Undergraduate Ethnography (JUE) seeks to distribute
original student-produced work from a variety of discipli-
nary areas. Our goal is to bring readers, especially other
undergraduates, insights into subcultures, rituals, and
social institutions.
The JUE encourages current undergraduates or those

who have graduated within the past twelve months to
submit original ethnographic manuscripts for considera-
tion. Manuscripts may include research on any subject.
We also encourage faculty to recommend promising stu-
dent work. Submissions are welcomed. The next dead-
line is January 15, 2013. Please check out our website
(undergraduateethnography.org) or our Facebook page
for details. For more information contact Jason Patch at
editor@undergraduateethnography.org.

Call for Conference Papers

60th Annual Meeting of the New York State
Sociological Association (NYSSA)

Theme: Thinking Globally, Seeing Sociologically
SUNY Potsdam ~ Potsdam, NY

October 19-20, 2012
Keynote speakers: Peter Menzel & Faith D'Aluisio

Early Submission Deadline
(with notification by June 22nd): June 8, 2012

Final Submission Deadline
(with notification by Sept. 21st): September 7, 2012

For more details and call for papers
please visit the conference website:

http://www.potsdam.edu/academics/AAS/nyssaconference/

NNN Conference Announcement
On October 12-14, the annual conference of the National
Numeracy Network (NNN) will be coming to the City
University of New York (see http://serc.carleton.edu/
nnn/index.html). The theme of this year’s conference is
“Quantitative Literacy at Work: Navigating the Worlds of
Journalism, Finance, Business and Citizenship.” All are
welcome to attend!
As many of you know, enhancing students’ quantita-

tive literacy skills is increasingly being seen as a high pri-
ority in higher education. Of course, sociology provides
a natural home for enhancing students’ quantitative lit-
eracy skills and in fact, many scholars leading the quan-
titative literacy movement have argued that the social
sciences are well positioned to lead these kinds of initia-
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tives. Here at CUNY, there is an NSF-sponsored project
underway that is being led by several social scientists,
including a few sociologists, to promote quantitative lit-
eracy throughout CUNY. (You can learn more about that
here: https://serc.carleton.edu//NICHE/index.html). Of
course, there are many sociologists throughout the coun-
try (including several of you who are receiving this
email!) who are actively working to promote students'
quantitative literacy skills and this conference represents
an ideal opportunity for everyone to come together to
talk about these efforts!
Persons interested in presenting at the conference

may propose a 90-minute session or a paper (20 minutes
plus 10 minutes for discussion) by sending an abstract to
Eric Gaze, Vice President of NNN, at
(egaze@bowdoin.edu) by August 1, 2012.
The keynote event for the NNN conference (October

12th) will be held at Lehman College and will feature a
talk by Andrew Serwer, managing editor of Fortune mag-
azine. (See http://www.fortunemediakit.com/bios.html
for a brief bio sketch.) All are welcome to attend this
event, which will also include dinner, but advance regis-
tration is required (see http://serc.carleton.edu/nnn/
meetings/2012annual/index. html). This event will be
held in the Hearth Room of the Music Building (330) here
at Lehman and it will begin at 5:30 PM.
The remainder of the conference (October 13-14th)

will be held at Macaulay Honors College. On October
13th there will be panel discussions and sessions on a
variety of different topics related to the conference
theme. For example, the Carnegie Foundation for the
Advancement of Teaching will be discussing the
Quantway initiative (http://www.carnegiefoundation.org
/quantway) and several faculty here at CUNY and else-
where will be discussing local efforts to promote quanti-
tative literacy in many different disciplines! There are
special conference rates for members of NNN as well as
for students and this is a great opportunity to participate
in a professional national conference at an affordable
rate!
The conference web site (see the registration page

above) also lists potential hotels for guests coming from
out of town. For those of you who are considering driv-
ing, there is plenty of parking at Lehman, but not at
Macaulay. Hope to see you at NNN in NYC this fall!

Sent in by Esther Isabelle Wilder,
Department of Sociology
Lehman College, The City University of New York
250 Bedford Park Boulevard West

Job Announcement
The Department of Sociology of Saint Mary’s College,
Notre Dame, IN, a Catholic, four-year women’s college,

is seeking to fill a lecturer position in Sociology
for the fall semester of 2012. Responsibilities include
teaching the following Sociology courses: two sections
of Sociological Imaginations (introductory sociology),
a section of Social Problems, and a section of Juvenile
Deviance. Qualifications include a M.A. or ABD in

sociology, though a Ph.D. is preferred. Preference will
be given to applicants who have teaching experience

in undergraduate sociology courses.

To apply, please send a letter of intent, curriculum vitae,
three letters of reference, evidence of excellent teaching
(e.g., student evaluations), transcripts, and a statement

of teaching philosophy to Leslie Wang,
Department of Sociology, 261 Spes Unica Hall,
Saint Mary’s College, Notre Dame, IN 46556.
Applications may also be sent electronically to

lwang@saintmarys.edu.
Review of applications will begin immediately

and continue until the position is filled.

Saint Mary's College is an Equal Opportunity Employer.
In keeping with the College's mission,

Saint Mary's is committed to increasing its racial
and ethnic diversity at all levels—students, faculty,
and staff—and seeks applications from candidates

who share this commitment.

Individual Announcements
and Achievements

Dr. Heather Griffiths, Sociology Department
Fayetteville State University, co-authored nearly a third

of the chapters in the new open source
Introduction to Sociology textbook found at

http://openstaxcollege.org<http://openstaxcollege.org/text
books/introduction-to-sociology

Tanice G. Foltz, Ph.D., Indiana University Northwest,
has been promoted to Full Professor of Sociology
with excellence in the area of Teaching. In addition,
she is serving as Director of the Women's and Gender

Studies Program at IUN.

Michele Lee Kozimor-King, Ph.D.,
Associate Professor of Sociology, Elizabethtown College
was awarded the McGraw Hill Excellence in Teaching

the First-Year Seminars Award for 2011-2012.
More about the national teaching award can be found
here http://www.sc.edu/fye/awards/teaching/index.html

Andrea Miller, Ph.D. Teaching Fellow,
Institute for Human Rights & Humanitarian Studies
and Adjunct Professor at Webster University is a
2012 recipient of the Kemper Excellence in
Teaching Award at Webster University.
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