
A recent focus on the Scholarship of Teaching and Learning
[SoTL], along with the continued economic and political
crises within higher education, has increased attention to
the importance and practice of teaching. This serious reex-
amination couldn’t be more timely. As sociologists, we need
to recognize that the teaching and learning of sociology has
always been an integral part of the discipline, its practice
and its scholarship. As the new editors of Teaching
/Learning Matters, we look forward to participating in this
movement to bring teaching and learning to the forefront of
our discipline.

Nowhere is this movement more notable than in the rise of
engaged teaching. Along these lines, we have added a new
section to Teaching/Learning Matters on connecting the
classroom to the community. This section will feature a vari-
ety of approaches to and ideas about community-based
learning and civic engagement. We hope to further the dis-
cussion, not only of best practices in teaching, but how our
work in the classroom and the community lies at the core
of sociology’s most important work.

As we take the helm of Teaching/Learning Matters,
we want to introduce ourselves.

Corey Dolgon is a professor of sociology and the Director of
Community-Based Learning at Stonehill College in Easton,
Massachusetts. He is the author of The End of the
Hamptons: Scenes from the Class Struggle in America’s
Paradise and a new textbook Social Problems: A Service
Learning Approach (with Chris Baker). He is also former
President and journal editor for the Association for
Humanist Sociology and recently co-edited (with Mary
Chayko) an anthology of articles from Humanity and Society
entitled, Pioneers of Public Sociology. More importantly
these days, he is Bailey’s and Ruby’s dad.

Kathleen Odell Korgen is a professor of sociology at William
Paterson University in Wayne, New Jersey. She is the
author of From Black to Biracial, Crossing the Racial Divide:
Close Friendships Between Black and White Americans, and
The Engaged Sociologist: Connecting the Classroom to the
Community (with Jonathan White). She is the editor of

Multiracial Americans and Social Class and Sociologists in
Action: Sociology, Social Change, and Social Justice (with
Jonathan White and Shelley K. White).

Jonathan White is associate professor of sociology at
Bridgewater State University in Bridgewater, Massachusetts.
He is the author of The Engaged Sociologist: Connecting
the Classroom to the Community (with Kathleen Odell
Korgen) and the editor of Sociologists in Action: Sociology,
Social Change, and Social Justice (with Kathleen Odell
Korgen and Shelley K. White). He serves on the Committee
on Undergraduate Education for the Eastern Sociological
Society (ESS), previously served on the Executive
Committee of the New England Sociological Association
(NESA), and serves on the Board of Directors of Free the
Children, Me to We, and the Graduation Pledge Alliance.

Finally, we would like to thank Katherine Rowell, past editor
of Teaching/Learning Matters, and Linda Shock, her admin-
istrative assistant, for all of their help in transitioning over
ideas and materials to us. They have been very gracious
and insightful in their support for the editorial team. Thanks
also to new section Chair, Darlaine Gardetto and
Publications Committee member Kerry Strand. Much grati-
tude to Shelley White and Jay Graham for helping make this
issue look as good as it does. And, finally, thanks to all of
the contributors. This newsletter is only as good as the
work submitted and we were blessed to get so many out-
standing pieces for our inaugural issue. We hope you enjoy
them as much as we did.
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Fall Greetings! I hope that every-
one is having a productive semes-
ter/quarter engaging in the intel-
lectual work of teaching and learn-
ing that bind us together. It was
exciting to see so many wonderful
STLS colleagues at the Atlanta
convention in August. Given the
economy, travel can be difficult, so
it was especially gratifying that our
sessions, business meeting and
awards ceremony were so well-

attended. I am still energized from the meetings where it
was evident that our section is strong and vibrant due to
the efforts of our membership! I am proud to be a mem-
ber of this section and honored to serve as chair.

I would like to thank Kathleen McKinney, our past-chair, for
the extraordinary leadership she provided the section in
2009-2010. She has also worked tirelessly to guide me
through the transition.

We all greatly appreciate those who organized and presided
over our sessions. Andrea Miller, Linda Rillorta, Rebecca
Hatch, Sally Weimer, Melinda Messineo, Jeffrey Chin and
Nancy Greenwood made the 2010 ASA STLS events a suc-
cess. Congratulations to Diane Pike, our 2009 Hans O.
Mauksch winner, and thanks for the thought-provoking and
engaging lecture she gave at the awards ceremony. Our
2010 section awards went to Maxine Atkinson and John
Zipp. Maxine was awarded the Carla B. Howery Award for
Developing Teacher Scholars and former STLS chair, John
Zipp, was awarded the 2010 Hans O. Mauksch Award for
Contributions to Undergraduate Education. We look for-

ward to John’s award lecture next year at the 2011 ASA
meeting in Chicago.

Diane Pike and her committee members, Nancy Greenwood
and Greg Weiss, did an outstanding job organizing our
increasingly popular pre-conference teaching workshop.
Keith Roberts contributed to its success by working with
Sage/Pine Forge and their authors to contribute scholar-
ships to nineteen of the forty-three attendees. We are
grateful, Keith!

Thanks also go to outgoing Council members Susan Belair,
Kathleen Lowney, and Susan Ferguson for their service to
the section and to Betsy Lucal, outgoing past chair, for her
continuing support and guidance. And finally, Kathy Rowell,
our outgoing newsletter editor, deserves applause for her
fine work and service to the newsletter. She now passes
the baton to our new editorial team: Corey Dolgon,
Kathleen Korgen, and Jonathan White.

As our section looks forward to the coming year, which will
culminate with the 2011 meetings in Chicago (August 13-
16), we have new officers to welcome. We have three new
Council members: Amy Travers (2-Year), Denise Copelton
(4-Year) and Bernice Pescosolido (University). Our Chair-
Elect is Jeffrey Chin from LeMoyne College in Syracuse. He
and I have been working closely over the past few months,
and I look forward to working with him in the year ahead.
Since our section day at the Chicago convention will be the
last day of the meeting, we will have five sessions. Chair-
elect Jeffrey Chin has put together an exciting list of offer-
ings and we hope that you will submit papers and/or attend
the meetings. In addition to Teaching and Learning ses-
sions, Diane Pike is in the early stages of planning a pre-
conference teaching workshop, so please stay tuned for
details to follow in the spring newsletter.

I want to encourage you to get more involved with the sec-
tion by volunteering for one of our committees. In addition
to our standing committees, Council has approved a variety
of ad hoc committees. Catherine Fobes, past chair of the ad
hoc committee on mentoring, is seeking a new chair for the
committee which will continue examining how the section
might better serve our membership through mentoring pro-
grams. Andrea Miller is chairing a committee that will
address issues of teaching and learning related to contin-
gent faculty. Reese Kelly (graduate student representative
to Council) is leading a committee on graduate student con-
cerns. Keith Roberts is chair of the Sage/Pine Forge Awards
selection committee and, as mentioned above, Diane Pike is
chair of the pre-conference teaching workshop planning
group. If you are interested in working with one of these ad
hoc committees or a standing committee, please contact
the committee chair directly (see list to the left).

I look forward to working with you and hope that you will
contact me with questions, concerns, and above all, ideas
to improve our section.

Cheers,

Darlaine Gardetto, 2010-2011 Chair

22

SECTION CHAIR’S CORNER
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Standing Committees

Awards: Cathy Zimmer, cathy_zimmer@unc.edu
Cooperative Initiatives: Diane Taub, taubd@ipfw.edu

Membership: David Purcell, dpurcell@kent.edu
Nominations: Kathleen McKinney, kmckinne@ilstu.edu
Program Committee: Jeffrey Chin, chin@lemoyne.edu

Publications: Kerry Strand, strand@hood.edu

Ad Hoc Committees

Contingent Faculty: Andrea Miller,
andreamiller31@webster.edu

Graduate Student Concerns: Reese Kelly,
rck517@gmail.com

Mentoring: Catherine Fobes, fobes@alma.edu
Pre-Conference:Diane Pike, pike@augsburg.edu

SAGE/Pine Forge Awards Selection: Keith Roberts,
robertsk@hanover.edu
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Faculty Concerns

Over the years, I have given numerous fac-
ulty workshops on service-learning peda-
gogy, the community partnership possibili-
ties it opens up, and the inherent rewards
of getting students out of the classroom
and into the community. The five most fre-
quently asked questions I get from faculty
are:

*But what about the liability issues?!? The liability
issue is a red herring. All universities have liability coverage
that extends to students involved in required coursework.

*This sounds like a lot more work for me! Is it? Yes,
adding service-learning requirements to a course sometimes
means more work for the instructor, but it is work that
serves larger goals -- to accomplish something worthwhile in
the community and give students pedagogical experiences
they often don’t forget.

*Will I get any credit towards tenure for this kind
of stuff? Community-oriented work does not always
“count” for as much as we might like in the P&T process,
but it has been a while since I heard of any university
actively punishing faculty for efforts to make courses more
meaningful or more rewarding. (New efforts to formally
recognize and reward engaged teaching and scholarship
continue to gain momentum as documented in a recent
report Scholarship in Public: Knowledge Creation and
Tenure Policy in the Engaged University from the organiza-
tion Imagining America www.imaginingamerica.org and
organizations such as the Carnegie Foundation
www.carnegiefoundation.org.)

*We tried to be relevant in the 60s. It didn’t work.
Granted, sociology and other disciplines seem to go through
cycles of enthusiasm and disdain for applied work, but none
of us try to get students involved in community-based ped-
agogies because it is trendy or fashionable. Rather, it is a
teaching methodology we have come to believe is superior
to conventional classroom lectures. And for many of us, rel-
evancy and community engagement never goes out of style.

*That sounds fine for fluff-ball disciplines like sociol-
ogy but it would never work in (fill in the blank). As
the contemporary service-learning “movement” has amply
demonstrated, there are opportunities for community-orient-
ed work in every discipline. A Google search on “service
learning throughout the curriculum” generates almost nine
million hits. The solution to faculty resistance is not so much
to trot out research showing the superior performance of stu-
dents in service-learning environments (although research
can be found at places like Learn and Serve America,
http://www.servicelearning.org/instant_info/bibs/he_bib
s/impacts_he/ ) but to convince them by your own enthusi-
asm and example how much more fun a course can be to
teach when it contains a service-learning component.

Student Concerns

Student resistance is another matter entirely. Over the years, my
service-learning students have generally had one of three reac-
tions to their service-learning experiences: (1) “That was a waste
of time;” (2) “It was just another assignment;” and (3) “I had no
idea!” Many of us have learned to teach to the students who sit
in the front row. I teach to the kids in category (3). After all,
watching minds open is why we are in the business we are in and
few things open minds more quickly than a stint at the homeless
shelter or the community food bank.

Even students who are intrigued by and enthusiastic about a com-
munity placement often have questions, of which the most fre-
quently asked (in my experience) are these:

*I do volunteer work in my church. Does that count?
Sometimes, the volunteer work students are already doing does
satisfy my learning objectives, although I require these students
to make the case (rather than draw the connection for them). In
many cases, however, it does not. Here the trick is to explain that
the service-learning requirement exists for specific reasons or to
promote specific learning objectives, and these reasons and objec-
tives may not be well-served by just any old volunteer experience.
Students usually do not learn much sociology just helping elderly
worshippers to their pews, or sorting canned goods at the church’s
food pantry.

*I don’t have transportation. How am I supposed to get
to the service-learning site? This and related logistical issues
are best solved by (1) keeping the number of distinct community-
learning sites to a minimum, (2) organizing car pools to and from
those sites, and (3) having one or two on-campus projects (for
example, at the University’s Office of Victim Services or Disability
Services) that students can work on if they wish.

*How much does this count towards my final grade?
Students have the easiest time thinking of a service-learning
requirement as some sort of extra-credit deal and a much harder
time with the idea that this is something they are required to do
as a condition for passing the course. So the general rule is, the
more the community experience counts towards the bottom line,
the more seriously students will take the assignment!

*Does the other section of this course also have a service-
learning requirement? More and more, faculty find themselves
competing for students and it hurts to learn that students are
shunning your course because you have included a service-learn-
ing requirement. My experience, however, is that the “hit” is
short-lived. Once word gets around, students will soon enough
seek out your courses precisely because the community aspect
makes the course more interesting, appealing, and “relevant,”
most of all once you have a small cadre of students whose post-
graduation employment was facilitated by their service-learning
experience!

And, finally, my absolute favorite: I’m uncomfortable around
homeless people – or around criminals, AIDS victims, foster
kids, juvenile delinquents, the disabled, the mentally ill, addicts,
terminally ill children, or any of the other unfortunates who popu-
late the agencies where service-learning projects are located. And
here, my response must be tough-minded: I do not and cannot
compromise my learning objectives to accommodate student dis-
comforts. The fact is, the world is full of people who do, or will,
make you uncomfortable (or worse!), and there is no time like the
present to learn how to deal with them.

Selling Service-Learning to
Faculty and Students

James D. Wright, University of Central Florida
jwright@mail.ucf.edu
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Officers
Chair — Darlaine Gardetto

dgardetto@stlcc.edu

Past Chair — Kathleen McKinney
kmckinne@ilstu.edu

Chair-Elect — Jeff Chin
chin@lemoyne.edu

Sec-Treas — Kathryn Feltey (2nd of 3 yr term)
felteyk@uakron.edu

Student Rep— Reese Kelly (2nd of special 2 yr term)
rck517@gmail.com

Newsletter Editors
(nonvoting; 1st of 3 yr term)

Corey Dolgon
cdolgon@stonehill.edu

Kathleen Korgen
korgenk@wpunj.edu

Jonathan White
Jonathan.White@bridgew.edu

Council Members

Two-Year College Representatives
Todd Bernhardt — 3rd of 3 yr term

tbernhar@broward.edu

Linda Rillorta — 2nd of 3 yr term
LRillorta@MtSAC.edu

Amy Elizabeth Traver — 1st of 3 yr term
ATraver@qcc.cuny.edu

Four-Year College Representatives
Kerry Strand — 3rd of 3 yr term

strand@hood.edu

Anne Eisenberg — 2nd of 3 yr term
eisenber@geneseo.edu

Denise Copelton — 1st of 3 yr term
dcopelto@brockport.edu

University Representatives
Diane Taub — 3rd of 3 yr term

taubd@ipfw.edu

Melinda Messineo — 2nd of 3 yr term
mmessine@bsu.edu

Bernice Pescosolido — 1st of 3 yr term
pescosol@indiana.edu

Jeffrey Chin, Chair-Elect has been busy organizing the
Teaching and Learning Section sessions for ASA’s 2011
Annual Meeting in Chicago.

The ASA submission guidelines can be found at:
http://www.asanet.org/meetings/Call_for_Papers.cfm.

The submission system will open on December 1, 2010
and the deadline for submissions will be January 13th,
2011 at 3:00 P.M.EST. The following sessions have been
accepted and are in search of papers and participants.
For more information you can contact Jeffrey Chin
(chin@lemoyne.edu) or session organizers as listed.

Invited Session
Getting Your Paper Published in TS and Other
Journals on Pedagogy
Session Organizer: Kathe Lowney, Valdosta State
University, klowney@valdosta.edu

Open session
What if Ten Good Courses Don't Make a Good
Program? Changing the Focus from Course to
Curriculum Assessment
Session Organizer: Mary Senter, Central Michigan
University, mary.senter@cmich.edu

Open session
Teaching Sociology in On-line and Hybrid
Environments
Session Organizers: Victoria Stay, American Public
University System, vstay@apus.edu
Barbara Walters, Kingsboro Community College,
Barbara.Walters@kbcc.cuny.edu

Open session
Session Title: Meeting Students Where They Live:
Facebook, Twitter, Blogs and Wikis
Session Organizers: Amy Traver, CUNY-Queensboro,
traveram@yahoo.com
Val Episcopo, St. Edwards,
valeriee@stedwards.edu

Refereed Roundtable
Quick Hits: Effective Teaching Techniques
Session Organizers: Mari Plikuhn, University of
Evansville, mp168@evansville.edu
Susan Ferguson, Grinnell College
fergusos@grinnell.edu
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Over the years, I have come to realize
that when working with undergraduates
the particular sets of “information” I
place in my syllabi is far less important
than teaching my students how to think
sociologically. In other words, I am most
interested in helping my students learn
the values of the discipline and helping
them develop a sociological perspective.

For several years, I have worked with arts-based research
practices (ABR) that have helped my students think socio-
logically.
In an earlier piece I explained that “arts-based methods

draw on literary writing, music, performance, dance, visual
art, film and other mediums. Representational forms
include but are not limited to short narratives, novels,
experimental writing forms, poems, collages, paintings,
drawings, performance scripts, theatre performances,
dances, documentaries, and songs (Leavy, 2009, pp. 2-3).”
In short, these methodological tools, useful for data collec-
tion, analysis and representation, adapt the tenets of the
creative arts in order to address social research questions in
engaged ways. In qualitative research, ABR offers the fol-
lowing possibilities: unsettling stereotypes, building coali-
tions across difference, promoting dialogue, cutting through
jargon and other prohibitive barriers, extending public soci-
ology, building critical consciousness, raising awareness,
accessing subjugated knowledges, and expressing feeling-
based dimensions of social life (such as love, loss, and
grief). I wondered if ABR could somehow facilitate my
teaching objectives.
Although I had considerable reservations about trying to

fit new material into my courses, I decided to take a risk. I
incorporated ABR into four courses: two research methods
courses (one 200-level required survey of research methods
course and one 400-level qualitative research seminar) and
sociology electives on popular culture and gender. In each
course, using ABR added enormously to student learning
without diminishing course content. In fact, it transformed
student learning.
Although I used ABR differently in the various courses, in

each instance I had students read about two-thirds of my
book titled Method Meets Art: Arts-Based Research Practice
(Guilford Press, 2009) and I spent one class period review-
ing the material covered in the book. I “found room” for the
new material simply be removing one film or activity from
each course. In all four classes students had to incorporate
an arts-based component with an artist’s statement into a
paper/project they normally did. For example, in research
methods students included an ABR component with their
content analysis projects, highlighting different dimensions
of their data. Teaching arts-based research alongside tradi-
tional qualitative and quantitative approaches is becoming

more common, especially with rapidly increasing numbers
of graduate students incorporating ABR into their disserta-
tion research (see Sinner et al. 2006).
In my popular culture elective, students included an arts-

based component in their media research papers. Although
some students were initially apprehensive about doing
something “arty” the result was a much higher performance
level on the traditional paper. After teaching this course for
about a decade I can say without hesitation that including
ABR in the course led to the strongest group of traditional
research papers that I have received--and many of the art
pieces were quite special, too. Students were clearly more
interested. I found that the ABR component really allowed
students to explore vital links between the topics of the
class and their own life experiences. For example, one stu-
dent wrote his final paper about the objectification of
women in mass media. For his ABR component, he created
a series of 8 poetic works that dealt with such issues as the
relationship between our media landscape and date rape
culture on college campuses, and what such a campus con-
text is like from the perspective of a heterosexual male stu-
dent. Another student wrote his paper about the American
Dream in a post 9-11 America. For his ABR component he
created a three-dimensional work of art meant to look like
an apple pie that was marked with various objects includ-
ing advertisements, war slogans, and children’s toy action
figures. Another student wrote her paper about mass-medi-
ated femininity and the commercialization of women’s bod-
ies. Her ABR project consisted of a diary in which she
merged mass-mediated images of femininity with a running
narrative about her personal struggles with body image.
Overall, ABR helped students forge micro-macro connec-
tions, teaching them about the sociological idea of “life in
context” in a meaningful way. Students’ deep personal
investment in the artistic process also promises the kind of
long-term learning that I am after.
With minimal effort on my part, and virtually no reduction

in standard course content, the addition of ABR greatly
enhanced student learning. Not only did they learn more,
but they did better with the regular material, too. In
essence, I substituted passive learning for active learning
and helped students uncover linkages between the social
contexts in which individuals are enmeshed, and the psy-
chic life of those individual. In all of these classes, ABR
demonstrated the potential to teach students a sociological
perspective that calls attention to issues of social justice,
dislodges stereotypes, builds empathy, and develops a crit-
ical consciousness.

References

Leavy, P. (2009). Method Meets Art: Arts-Based Research
Practice. New York: Guilford Press.

Sinner, A., Leggo, C., Irwin, R. Gouzouasis, P. & Grauer, K.
(2006). “Arts-Based Education Research Dissertations:
Reviewing the Practices of New Scholars.” Canadian
Journal of Education, 29(4), 1223-1270.
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Today's curriculum in social sta-
tistics is largely identical to the
one that H.M. Blalock set out
fifty years ago in his hugely influ-
ential Social Statistics. The first
edition of his book, published in
1960 by McGraw-Hill, covered
twenty topics:

1. Theory and measurement
2. Proportions and percentages
3. Frequencies and histograms
4. Central tendency
5. Measures of dispersion
6. The Normal distribution
7. Hypothesis testing
8. Probability and sampling
9. Binomial distributions
10. One-sample t tests
11. Confidence intervals
12. Two-sample t tests
13. Nonparametric tests
14. Chi-square tests
15. ANOVA
16. Correlation and regression
17. Partial correlation
18. ANCOVA
19. Factor analysis
20. Sampling techniques

Five decades later, we still cover at least 15 of the first 16
topics and finish the semester with correlation and simple
regression. Despite massive improvements in teaching
methods and technologies, the curriculum has remained
virtually unchanged, as if it had been set in concrete by
Blalock fifty years ago.
This is remarkable for two reasons. First, Blalock's choice

of topics—and even more so his approaches to those top-
ics—was driven in large part by the challenges of doing cal-
culations by hand. Today, of course, the difficulty of calcu-
lation is simply not an issue. Still, we make students jump
through the old hoops that now no longer serve any pur-
pose. We often justify this on the basis of "I did it and it
was good for me," but I have yet to meet a student whose
understanding is helped by doing calculations. In my expe-
rience, it actually works the other way around: those stu-
dents who understand the meanings behind the procedures
use this understanding to help them figure out how to do
the calculations. That's certainly how it worked for me.

Second, and much more important, the discipline has
changed enormously over the past fifty years. Today's jour-
nal articles are all regression, regression, regression.
Interquartile ranges, binomial distributions, contingency
tables, and non-parametric tests of all kinds may be inter-
esting enough in their own rights, but they are clearly less
important for our students than understanding regression.
Most undergraduate students are never exposed to multiple
linear regression, which effectively means that they can't
even start to understand articles from the professional lit-
erature. This prompts the question: why are we teaching
students statistics in the first place? Our primary goal
ought to be introducing students to at least a basic level of
literacy in quantitative sociology as practiced in the disci-
pline today.
I'd like to suggest that we need a new curriculum, one

centered around "regression, regression, regression."
Multiple linear regression is mathematically and computa-
tionally complicated, but conceptually not that difficult. I've
been teaching multiple regression to my own first-course
students for years. It takes about half a semester to get
there, which leaves half a semester for regression model-
ing. What's more, other techniques like t tests and ANOVA
can be taught as kinds of regression models. In my cur-
riculum, students learn just three procedures in SPSS-- fre-
quencies, descriptives, and regression--and use these to
generate all the results they need. They learn how to do
real professional-type analyses of the kinds they see in jour-
nals, and they love it.
Blalock acknowledged in his 1960 preface that, "One of

the most difficult problems encountered in the teaching of
applied statistics is that of motivating students" (p. vii). He
might just as well have added "and teachers." My instinct
is that the problem is not us, or our students, but our cur-
riculum. I'm currently at work on an undergraduate statis-
tics textbook for Oxford University Press that will lay out a
new, 21st Century curriculum for social statistics. I wel-
come comments and feedback from STLS members regard-
ing what should be included in such a book. If you were
designing a social statistics course now, for the first time,
with no history of having offered it before . . . what would
you teach? What would you like to see in a 21st Century
curriculum for social statistics? What do you really want to
be teaching to your students?
It is safe to say that most students and teachers find the

experience of social statistics a painful one. It is a trial to
be endured, not a playground to be explored. As an enthu-
siastic teacher and user of statistics, this saddens me.
Social statistics should be a mind-expanding window onto a
new world of discovery. As one of the few hands-on class-
es in our programs, it should be engaging and fun. I see
so many dedicated teachers pouring enormous creativity
into trying to make a staid 50-year-old curriculum fresh and
lively with little to show for it but heartache. The problem
isn't the dedicated, creative teachers. The problem is the
curriculum. I think we can come up with a more produc-
tive, more enjoyable curriculum for our students and for
ourselves. I hope that many STLS members will join me in
trying.
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ASSISTANT PROFESSOR -
GLOBAL/INTERNATIONAL

Ithaca College's Department of Sociology invites applica-
tions for a tenure-eligible assistant professor, to begin Fall
2011. We seek a colleague with culturally and academically
diverse interests and commitments to teach courses with
Global and International foci, to blend with department
strengths in inequalities, culture, and social justice. Special
consideration will be given to those who work in the area of
Race and Ethnicity. Successful candidates will demonstrate
an ability to integrate research and teaching; those who
employ critical/creative analyses and those with public soci-
ology interests are especially encouraged. The ideal appli-
cant will have a commitment to both teaching and research
with special consideration given to those with experience
supervising (or incorporating) undergraduate research and
learning in a liberal arts environment. The position requires
a rotation in one (or more) of Sociological Theory, Research
Methods, and/or Introduction to Sociology. Ph.D. in
Sociology or closely related field is required by time of
appointment.
Successful candidates will demonstrate an ability to teach

in ways that value the varied learning needs and interests
of a culturally diverse student population, and that reflect a
commitment to encouraging the success of all students. We
also seek candidates who have relevant experience and/or
a record of professional engagement with groups and com-
munities underrepresented in the academy. Candidates
from underrepresented groups whose exclusion from the
academy has been longstanding are strongly encouraged to
apply.
Interested applicants should apply online

(www.icjobs.org) by submitting a cover letter and CV.
Questions about the online application should be directed to
the Office of Human Resources at (607) 274-1207. Review
of applications will begin December 15, 2010 and will con-
tinue until the position is filled.

ASA: DISTINGUISHED CONTRIBUTIONS
TO TEACHING AWARD

The award typically is given for a series of contributions
spanning several years or an entire career, although it may
recognize a single project of exceptional impact. The award
is not designed to recognize outstanding teaching ability at
one’s own institution unless that is part of a career with
broader impact. Individuals, departments, schools, or other
collective actors are eligible. Nominations should include
the name of the nominee and a one to two page statement
explaining the basis of the nomination (maximum 2000
words), a vita, and a maximum of 5 letters of support.
Criteria for evaluation will include undergraduate and/or

graduate teaching contributions that go beyond the local
department; teaching honors and recognitions; a significant
contribution to the teaching and learning of sociology such
as preparing teaching materials, innovative teaching tech-

niques and curricula disseminated to a broad audience;
publications and participation in the scholarship of teaching
and learning; leadership in workshops, symposia, or region-
al/national teaching efforts; innovative program develop-
ment; and/or contributions to teaching enhancement at the
state, regional, national and/or international level.

Send nominations to: American Sociological Association, c/o
Governance, 1430 K Street, NW, Suite 600, Washington, DC
20005; fax: (202) 638-0882; e-mail gover-
nance@asanet.org. The deadline for the 2010 award is
January 31, 2011.

WEBMASTER NEEDED!WEBMASTER NEEDED!

Michael DeCesare will be stepping down as the STLS
webmaster at the end of this year. We will miss
Michael’s excellent work for the section. Kerry Strand,
with the help of the Publications Committee, will be
leading the search for a new STLS web master.
Michael has generously offered to help his replacement
learn the ropes if we can find a replacement in time for
him to do so. Michael will serve until ASA August 2011.

CCALLALL FFOROR PPAPERSAPERS

The Rutgers Journal of Sociology: Emerging Areas in
Sociological Inquiry provides a forum for graduate students
and junior scholars to present well-researched and theoret-
ically compelling review articles on an annual topic in soci-
ology. Each volume features comprehensive commentary
on emerging areas of sociological interest. These are criti-
cal evaluations of current research synthesized into cohe-
sive articles about the state of the art in the discipline.
Works that highlight the cutting edge of the field, in terms
of theoretical, methodological, or topical areas, are privi-
leged. RJS invites submissions for its first annual edition,
which will focus on issues of MIND, BODY, AND SOCIETY.
Papers and abstracts must be submitted by October 31,
2010.

Areas we are especially interested in include the relation of
Mind, Body and Society to:

*Cognition *Genetics and the human genome
*Disease diffusion *Envisioning the body –

especially in terms of race, class, gender and sexuality
*Effects of/on the environment *Medical technology
*Mental health and illness *Studies of the mind
*Cultural variation and perception *Sexualities

*Lifestyle and subcultural practices *Social movements
*Political processes and structures

*Inequality, power, and resistance *Social networks
*Transnational mobility and diffusion
*Social connections *Technology

For further submission guidelines, see our guide for con-
tributors at http://sociology.rutgers.edu/RJS.html.
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The Practice of Qualitative Research
2nd edition, Sage Publication 2011

This engaging student-centered
text presents insights into the
practice of qualitative and mixed
methods research. In this thor-
oughly updated edition, authors
Sharlene Hesse-Biber and
Patricia Leavy offer a mix of the-
oretical approaches for qualita-
tive methods practice that
ranges from the interpretive tra-
dition to critical perspectives. In
addition to in-depth chapters on
ethics and a large range of tra-
ditional qualitative methods

there are new chapters on the case study approach and
how to write up qualitative research as well as tips for guid-
ing students through the research process There are also
new sections on concept mapping, cross-cultural and inter-
national focus groups, computer-assisted technologies for
analyzing qualitative and mixed methods data, and arts-
based research projects.

Method Meets Art: Arts-Based Research Practice,
Guilford Press, 2009

Patricia Leavy’s new book rep-
resents the first comprehensive
introductory review of arts-
based research practices
(ABR). The book reviews the
major theoretical and episte-
mological foundations of arts-
based research in relation to
quantitative and qualitative
research followed by chapters
on each of the six major ABR
genres: narrative inquiry, poet-
ry, music, performance, dance,
and visual art. Chapters review
the kinds of research questions
these approaches can address and offer practical guidance
for applying them in all phases of a research project, from
design to data collection, analysis, interpretation, represen-
tation and evaluation. Introductory chapters are paired with
exemplar research articles. Written accessibly for a broad
readership, and with a range of pedagogical features and
resources, Method Meets Art is appropriate for qualitative
researchers new to ABR as well as courses in research
methods, qualitative research, narrative inquiry, field
research, creative learning, and numerous sociology elec-
tive courses.

Sociologists in Action: Sociology, Social Change,
and Social Justice
Edited by Kathleen Odell Korgen, Jonathan White,
and Shelley K. White, Pine Forge, December 2010

Sociologists in Action:
Sociology, Social Change and
Social Justice provides 49
vivid examples of how sociol-
ogists are using sociological
tools to make a positive
impact on our society. Each
of the 14 chapters, closely
aligned with key topics in soci-
ology courses, is filled with
real-life examples written by
sociologists describing how
they have used sociology to
understand and influence the
world around them.
Sociologists in Action:
Sociology, Social Change, and Social Justice helps to bring
the subject matter of sociology to life for students, giving
them clear examples of the power and usefulness of sociol-
ogy in working toward social change and social justice.
These exciting examples of sociologists applying their skills
to the greater society will help students to better under-
stand how their sociology studies can be put to good use.
Discussion questions and suggested additional readings and
resources at the end of every chapter, along with a supple-
mental website, provide students the opportunity to delve
further into the topics covered and carry out full and
nuanced discussions, grounded in the “real world” work of
public sociologists. Wonderfully suited for a wide variety of
courses, such as Principles of Sociology, Social Problems,
Public Sociology, Senior Seminar, and Social Movements,
Sociologists in Action: Sociology, Social Change, and Social
Justice is an invaluable tool to connect the classroom to the
community.

You can see the extended Table of Contents and
order an examination copy by going to
http://www.pineforge.com/textbooksProdDesc.nav?p
rodId=Book234766#tabview=title

Social Problems: A Service Learning Approach,
by Corey Dolgon and Chris Baker, Sage Press,
August, 2010. 472 pages.

This book integrates an innovative case study approach into
a comprehensive introduction that helps students under-
stand how they can address social problems in their com-
munities by applying basic theories and concepts. The
author’s bridge a gap between two sets of literature--the
social problems textbook and service learning guidebooks—
with the goal of creating a social problems text that inspires
students and faculty to embrace the discipline of sociology
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while considering to the fullest extent the ways in which
sociological analysis and practice can be applied to the real
world. By implementing service learning as a pedagogical
approach for just such a synthesis, the book also infuses
this "hot and trendy" method of teaching with a disciplinary
rigor and a set of analytical tools.

“This book empowers the power-
less and gives sociologists and
their students a new vantage
point for understanding.”
—Judith Blau, University of North
Carolina, Chapel Hill

“If you want to go beyond what's
wrong to what you can do about
it, get this book.”
Randy Stoecker, University of
Wisconsin Madison

As I finished writing this piece, President Obama
had just convened his community college sum-
mit. In The Chronicle’s article on the meeting,
they described community college faculty as the

“unsung heroes of higher education.” My colleagues and I
circulated this article and smiled knowingly. We are used to
being unsung, but we also face a significant level of disre-
spect, too. Even within our own profession.
At this past ASA convention, attendees would glance at

my badge and look away quickly—the mere words “com-
munity college” seemed too horrifying to contemplate. As
I presented my research and attended meetings, I felt that
palpable sensation of being an academic pariah—so differ-
ent from grad school days when I displayed a prestigious
university’s affiliation on my chest. The daunting teaching
load, the requisite college service and committee work, and
the professional research and writing required for all
tenure-track faculty (all while trying to have some sem-
blance of a family life) is difficult enough. Yet, those of us
at community colleges also face the added burden and
(dare I say it?) stigma of teaching at a community college.
Far from simply being unsung—my colleagues and I strug-
gle daily with issues of identity and respect, at the same
time that we are being called on to provide even more
teaching and service to those most often left behind social-
ly and economically. If community colleges will indeed pro-
vide the most progressive and transformational rung on the
educational ladder, its faculty will shoulder much of the bur-
den at the same time that we fight for recognition and
acceptance.

Community college faculty “end up” here for many dif-
ferent reasons. Some of us, like a respected colleague of
mine, have deliberately chosen a career at a community
college in order to educate a population of students who
have long been underserved and ignored by traditional
higher education. Even if we don’t start our careers with
such a “social justice” mission, we certainly adopt one even-
tually. But most of our graduate school experiences and
mentors did not encourage (to put it mildly) such a per-
spective or acknowledge the rewards of teaching marginal-
ized populations. We do what we do against the grain of the
mainstream of our profession as well as against the better
judgments of our own training and teachers.
Still, we tend to be very serious about teaching and con-

sider educating students a major component of our careers.
Some of my colleagues have master’s degrees and are
happy to focus their efforts on teaching and inspiring stu-
dents. However, many of the community college faculty I
have met at conferences are active in scholarship and vari-
ous scholarly associations. In fact, more and more commu-
nity colleges require faculty to publish or perish to some
degree. The most prodigious of these colleagues may be
partially “inoculated” from the negative stereotypes that
abound when we encounter faculty at our regional and
national meetings, but not completely.
The most common stereotype is that we “just teach,” and

for those of us who “just teach,” it is quite stinging to be
undervalued for such challenging work. The other assump-
tion is that even if we are involved in scholarship, somehow
we couldn’t get a “real” academic job or our scholarly work
is just not as rigorous. Often, when teaching-oriented fac-
ulty go to conferences, they find little that is relevant to
their experiences on their campuses. The Teaching and
Learning Sociology section has been increasing its efforts to
include program items of relevance to community college
faculty. My fellow sociologists at the Borough of Manhattan
Community College annually develop a panel of interest to
sociologists teaching at community colleges at our regional
conference. Community college faculty are hungry for ways
to participate in the larger community of sociologists and
eager to find a place to learn and share their experiences.
But we want to feel valued for our considerable contribu-
tions to the strategies and practices of teaching sociology to
a population that might otherwise have never heard of Max
Weber or Erving Goffman or applied the sociological imag-
ination to their own complex experiences.
Increasingly, for many newly-minted Ph.Ds, community

colleges are where the jobs are. With the increasing visi-
bility of the community colleges and the greater enrollment
demands brought on by the current economy, funds are
flowing and community colleges are hiring, even with budg-
et cuts elsewhere at larger and more prestigious research
universities. But please, think again. Graduate students and
recent Ph.Ds with attitudes of condescension need not
apply. Community college careers should not be thought of
as “fall-backs” (though that may be the case), nor should
they be considered as the academic equivalent of a
“mommy track.” As this mommy can tell you, my job does
not give me a lot of time to bake cookies or go to PTA meet-
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ings. Rather, a career at a community college is incredibly
demanding.
Part of the battle we must engage in as sociologists at

community colleges requires that we maintain our sociolog-
ical identities even as we embrace our roles as teachers.
We must actively engage ourselves and others in discus-
sions of the work that we do and the ways in which social
justice issues are at the heart of the community college fac-
ulty experience. Many of my colleagues speak of the loss
of their professional identity as sociologists at a community
college. They feel embarrassed, and think they have dis-
appointed their mentors. In response, what we as com-
munity college faculty need to do is reshape our notions of
what it means to be a sociologist.
Many of us are doing what we might call applied sociol-

ogy as we address the inequalities faced by most of our stu-
dents. We need to reframe our identities to focus on such
social justice work and make ourselves and our work more
visible to other sociologists. And for those of us who have
a research agenda, we should not abandon them, but
rather find ways to further our work, seeking out the fel-
lowships and funding opportunities that we deserve. By
reframing our identities, we should re-enter the larger com-
munity of sociologists and actively engage the issues that
affect us all.
For those of you who are community college faculty, I ask

you to join me in coming out of hiding and actively partici-
pate in the larger community of sociologists. I call on you
to get over the identity crisis that so many of us have faced
and reframe your identity to include pride in your ability to
empower your students through sociology. You and I are
indeed the “unsung heroes” but perhaps we have con-
tributed to our own marginalization, succumbing to stereo-
types and stigma. Instead, we need to make our voices
heard. For other faculty and sociologists, please don’t make
assumptions about us based on the words you see on the
badge—like you, we are a diverse lot and we deserve
respect. If one of your grad school friends teaches at a
community college, don’t feel sorry for them. Come up to
us and ask us what we do; be open to what we have to say.
I have a feeling you’ll be hearing from us soon.

When teaching about suicide in my Social Deviance class,
I have found the documentary The Bridge to be a very
helpful and memorable teaching tool. In the days prior to
viewing the documentary, we discuss sociological theories
of suicide and read the article “Jumpers” (Tad Friend, The
New Yorker, October 2003) which offers a succinct histo-
ry of the Golden Gate Bridge’s intimate connection to sui-
cides. The strategy is to prepare students for a discussion
about the social dimension of what common sense sug-

gests is at root an individ-
ual act. Even with an in-
depth academic discussion
in preparation for what we
are about to witness in the
film, collectively seeing
jumpers’ final moments of
life on a big screen shocks
us all back into a primitive
state of shared experience
where we seek to under-
stand rather than pass
judgment and assign
blame.

The Assignment

In-class screening of documentary about suicides, The
Bridge, followed by a short reaction essay between 400-
500 words to be submitted within twenty-four hours after
the in-class screening. The essay should answer the fol-
lowing questions: 1) To what extent is jumping off the
Golden Gate Bridge caused or chosen? 2) What are the
social forces that may be involved in causing the suicides
presented in the film?

Lessons Learned

1) The social dimension of suicide. The students’ task is to
explore the social dimension of suicide. The documentary
interviews families of jumpers and one survivor. The film
also captures one scene where a female would-be jumper
is grabbed and pulled off of the ledge by a photographer
who realizes she is about to commit suicide. That photog-
rapher is also interviewed in the documentary. These inter-
views show that many of the jumpers were normal folk in
difficult, yet not irresolvable circumstances. Studying sui-
cides as deviant behavior requires recognizing society’s role
in identifying and labeling attitudes, behaviors, and condi-
tions that may be associated with suicide.

2) Suicides and Social Policy. In viewing the documentary
and researching the topic of suicides, students assess how
best to confront the topic of suicides that occur in public
spaces where social planning can do more to prevent these
from happening. Making sense of the factors pushing peo-
ple “over the edge” requires an assessment of the larger
society’s efforts at integrating people into the mainstream
fabric of social order, as well as our collective responsibility
in maintaining safe public spaces. Edwin Schneidman,
scholar and founder of the United States’ first suicide pre-
vention centers, once quipped that what makes the topic of
suicides fascinating is that it involves the only decision (to
die) that we don’t have to make for ourselves. I like to think
that talking openly about the topic of suicide allows stu-
dents to feel more comfortable confronting their own per-
sonal troubles, which can be mediated through interven-
tion.

3) Ethics and subjectivity in social research. Sociological
research of deviant behavior requires understanding the
logic of various social worlds through the eyes of our sub-
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jects. For example, the film-makers had to confront how to
study jumpers, thus confronting questions of objectivity and
subjectivity – distant observer or engaged participant – for
their research. Should they intervene when they witness
suspicious behavior or sit by whilst hitting the record but-
ton? How would watching people jump to their deaths
affect their own psyches? The DVD documentary includes a
fifteen minute extra where the film-makers all discuss these
experiences. The logistics of deciding what to show from a
ninety minute video in a seventy-five minute class meeting
means that I am unable to show the interview with the film-
makers in class. Still, I do find their commentary useful for
placing the person holding the camera in context and
speaking to the interpersonal subjectivity in recording
objective realities.

Students Retain the Sociological Messages from The
Bridge

At the end of the semester I ask students to identify the
one thing they will remember most about their social
deviance class and why. Students almost always mention
the documentary about suicides and the subsequent dis-
cussion as most memorable. I suspect there are at least a
couple of reasons that this exercise stands out in students’
recollections. First, the gripping visuals capturing individu-
als’ final seconds of life forces us to reexamine our own
humanity. Second, perhaps, it is here that students discuss
at length the issue of suicides from a sociological perspec-
tive, a view that stands contrary to popular misunderstand-
ing about suicides as the prime expression of individualistic
egotism. At root, suicide is a social event. I think that the
documentary The Bridge together with sociological readings
on the topic of suicides communicates to students this very
Durkheimian social fact.

“Clickers” are small, handheld trans-
mitters used in educational settings
for increasing student engagement.
Research on the effects of such stu-
dent response systems (hereafter
SRS) is of specific sociological inter-
est given their rapid implementation
in over the two last decades.
In the natural sciences, clicker use

seems fairly intuitive to both instruc-
tors and students. The basic

approach is as follows: teach the formula or concept, and
then ask a question designed to help students apply what
they are learning. The response data displayed before the
class allows both students and the instructor to assess
whether (and to what extent) students understand the
material. In the Social Sciences, however, the qualitative

and/or theoretical nature of course material makes imple-
mentation of clicker technology less intuitive. Instead,
Sociology instructors using clickers need a reference that
illustrates clicker questions currently used to promote learn-
ing, and offers tips for designing effective pedagogical
approaches to clicker use.
SRS technologies can be used to facilitate the following

learning goals:

1) Supporting attendance and student accountability
2)Breaking up lectures and fostering student interest
3) Promoting both verbal and nonverbal (i.e., clicking
in) participation

4)Helping students understand and apply course
concepts

5) Encouraging critical thinking
6) Fostering more productive and/or more democratic
class discussions

7)Helping students better understand the life
experiences of self and others, by means of group
discussion of diverse clicker responses

Below, I present an overview of clicker question types, offer
a few sample questions, and conclude with a list of things
“not to do” if you are considering using a SRS.

Single correct answer/reading quiz questions

Sociology faculty can use clicker questions featuring a sin-
gle correct answer to assess whether students have under-
stood a particular segment of lecture material, and/or
encourage students to do the assigned reading before
class. The following clicker question was used in
Introduction to Sociology:

*According to the distinction made in your text-
book, “student” could be considered which of the
following type/s of status?
A) An ascribed status
B) An achieved status
C) A master status
D) A & B
E) All of the above

Questions like these are designed to help students deter-
mine whether they have adequately understood the key
point/s of the lecture or assigned reading. If a student
misses the question, the resulting public display of response
data (and the realization that s/he has missed a question
that others have answered correctly) should motivate the
student to go back and review the material again. Regular
use of single correct answer questions thus holds students
accountable for attending and participating in class.

Critical thinking/discussion questions

Many sociology instructors who use clickers do so to pro-
mote a “safer” and/or more productive environment for dis-
cussion. Critical thinking clicker questions query students
anonymously about their beliefs, experiences or opinions to
encourage critical thinking on a key theory or concept
examined in the course. The following question was used in
a Sex and Gender class:
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Kanter researched women and men at work who
had powerful mentors and strong possibilities for
promotion. According to the gendered selves per-
spective, what should happen to these women and
men in the workplace?
A. Women and men should behave differently
B. Women and men should behave similarly
C. Not sure

The public display of clicker responses shows students what
they and their peers know about the theory, and the diver-
sity of responses is then used as a “jumping off point” for
discussion about the merits and limitations of such a theo-
ry

Past experience/comparative analysis questions

Past experience and comparative analyses questions ask
students to provide anonymous information about past
experiences for the purpose of analyzing student responses
in the class. Depending on the results, clicker data shows
students what they do or don’t have in common with their
peers. This clicker question was used in a Drugs in Society
course:

When you drink, about how much do you have on
average?
A. I do not drink alcohol at all.
B. When I drink, I have on average 1-2 drinks.
C. When I drink, I have on average 3-4 drinks.
D. When I drink, I have on average 5-6 drinks.
E. When I drink, I drink to get

drunk/intoxicated.

The results revealed that most students in this particular
class (N=65) reported drinking responsibly most of the time
(students were asked to trade clickers with a neighbor at
random to ensure anonymity). Showing students how many
of their peers behave responsibly challenges stereotypes.

Behavioral prediction/role-taking questions

Behavioral prediction/role taking questions ask students to
role play in order to predict how one might behave in the
context of a hypothetical social situation. This question was
used in Social Problems:

Put yourself into the role of a restaurant manager
at a “high end” restaurant. You know from work-
ing in this business that “high end patrons” often
act as if men are more capable of giving “sophisti-
cated service” than women. When hiring for this
new restaurant, is it okay to hire more waiters than
waitresses?
A. Yes
B. Maybe
C. No
D. Depends on the situation
E. Not sure

When used effectively, role-playing questions can promote
democratic discussions conducive to critical sociological
thinking.

Response-category specific clicker questions

Response category specific questions ask students to indi-
cate past experience as based on a particular social charac-
teristic (e.g., respond by gender). Clicker responses are
thus broken down into particular categories, such as in the
following:

In her book, It’s the Little Things, Lena Williams
explains that in contemporary America, “no matter
how affluent and influential, a black person cannot
escape the stigma of being black”. Have you ever
been followed or watched while shopping?
A. I’m in the majority race, and no
B. I’m in the majority race, and yes
C. I’m in a minority race, and no
D. I’m in a minority race, and yes

These questions can be used to foster critical discussion in
a diverse student group, and affirm for those who do not fit
the majority category that “they are not the only one” who
has experienced discrimination.

Don’t Dos

For those considering implementing clickers, I offer the fol-
lowing suggestions about “what not to do”:

1) Do not use only single-answer questions that are too
simplistic;
2) Do not use clickers too infrequently, or for atten-
dance-monitoring purposes only;
3) Do not make clicker points too high a percentage of
overall student grades (suggested weight: 5-10% of
overall grade);
4) Do your best not to verbally chastise (or “shoot
down”) a student for voicing an opinion that a clicker
data histogram visually confirms that other students
also agree with; this can damage instructor credibility;
5) Try not to verbally chastise students for voicing a
view that “goes against” your theoretical orientation or
your personal views;
6) Do not ask clicker questions on sensitive material in
an insensitive manner: if you are concerned that a
question is too personal, ask it in a modified way (e.g.,
“have you or a
friend ever experienced…”) or ask students to trade
clickers with a neighbor for a moment for that particu-
lar question;
7) Do not discuss student response data in an insensi-
tive manner: do your best to elicit responses from a
variety of students who chose different answers to the
same question.

*Many thanks to Dr. Stefanie Mollborn and Dr. Doug
Duncan for their support.

And again, many thanks to all of you in the Teaching
and Learning Sociology section. Keep sending us
interesting articles and reflections on teaching as
well as any news or announcements you would like to
share with your colleagues. Be well.
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