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2009-2010 American Sociological Association 

 Section on Teaching and Learning in Sociology STLS) Reports -August, 2010 
Chair Report 

Submitted by Kathleen McKinney 

 

First, thanks to everyone (council, committee chairs and members) for their work over the past year.  The 

section is strong and active. Thanks to Betsy Lucal who was so patient with my many questions this past 

year and to incoming Chair, Darlaine Gardetto, who helped advise me on things.  Below are some 

highlights from the past year (others will elaborate and reports will be on our website). Best wishes for 

next year! 

 

Last fall we surpassed 800 members (thanks to the efforts of Susan Ferguson and the Membership 

Committee) and were able to have 5 sessions at the meetings this year. Thanks to Darlaine and the 

Program Committee for these sessions.  

 

Expenses are going up due, primarily to the pre-conf and Bus meeting reception but the section remains in 

good financial health.  Thanks to Kathleen Tieman and Kathy Feltey. 

 

Kathy Rowell is wrapping up her term as newsletter editor and the newsletter continues to grow in quality 

and usefulness to section members. Thanks to Kathy for her service. Publications committee has 

forwarded a recommendation for the new editor to Council for a vote. Thanks, also, to Kerry Strand and 

Michael DeCesare for updating and improving the section website. 

 

Thanks to everyone who suggested bylaw changes and updates and who voted on them in the spring 

election. The bylaw changes all passed. I have reworked the bylaws and the new version will be posted on 

the section website. 

Our pre-conference continues to be a success. Thanks to Diane Pike and her committee members and 

presenters for organizing this preconference.  ―The focus of the workshop is to model effective practices, 

learn from all participants, and to build knowledge and skill based on the research in the scholarship of 

teaching and learning.‖  New this year was a co-operative partnership with the Rural Sociological 

Society. There were 10 registrants whose fees for the conference were paid for by RSS. There was an 

additional 16 participants for a total of 45.  

Thanks again to SAGE/Pine Forge and their authors for contributing to the scholarships that helped fund 

19 attendees; thanks to Keith Roberts for once again chairing the committee that selected the winners. We 

ask that any/all section members stop by the SAGE booth in the exhibit area and thank them for their 

support of these awards.  

 

Our section awards this year (2010) go to Maxine Atkinson (Carla B Howery Award for Developing 

Teacher Scholars) and John Zipp (Hans Mauksch Award for Contributions to Undergraduate Education). 

Thanks to Cathy Zimmer and the awards committee for their work. We also want to recognize Jossey-

Bass publishing for their commitment of $250 in books from JB for our STLS award recipients. 

 

Betsy Lucal and the Nominations Committee gathered great people to run for open section positions. 

Thanks to everyone who agreed to run. 2010-2011 officers and council members are listed on the 

handout. Welcome to Chair-elect, Jeff Chin and new council members: Amy Traver, Denise Copelton, 

and Bernice Pescosolido. Thanks to outgoing officers, council members, and committee chairs for their 

hard work…Past Chair, Betsy Lucal and council members: Susan Belair, Susan Ferguson, and Kathe 

Lowney. 
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The Cooperative Initiatives Committee- engaged in a variety of collaborations. We co-sponsored one 

session at these meetings with the Labor Section. In addition, we cooperated with the Rural Sociological 

Society on pre-conference attendees as well as with the Association of College and Research Libraries of 

the American Library Association on various resources. This committee has other initiatives in progress. 

Thanks to Diane Taub and her committee members. 

 

Thanks to the volunteers on our ad hoc committee on Mentoring. Two subcommittees (1. mentoring in 

community colleges and 2. graduate student mentoring) offer reports and suggestions including: 

1) Survey STLS members (graduate students and faculty) whose primary affiliation is with CCs regarding 

their needs and resources. Then we could work from there…  

2) Insure that one CC faculty serves on ASA committees. 

3) Following a model at Emory University, develop an award for one mentor or mentoring pairs. 

4) Create a column in the ASA newsletter devoted to mentoring… 

5) Create a mentoring program for graduate students whereby they could be mentored by faculty outside 

of their home institution. 

 

 ―Unfinished Business‖ includes working toward a section student award as indicated in ASA section 

documents as well as other activities from the following ad hoc committees: Graduate Student Concerns 

ad hoc; Contingent Faculty ad hoc; SoTL Grant/award ad hoc 

 

Treasurer’s Report 

 

                        Category 2009-2010 

Budget 

Actual Expenses as of 

June 30, 2010 

2010-2011 

Draft Budget 

Revenue    

Prior Year Balance Forward  $16,528.00    $5,339.00 $7,866.00 

Section Allocation      2,582.00   2,632.00 2,632.00 

Dues Income 407.00 395.00 395.00 

Other Income 9,300.00             

Total Revenue $28,817.00 $8,366.00 $10,893.00 

    

Expenses    

Annual Meeting Catering $1,400.00  1,500.00 

Annual Meeting Other  500.00 500.00 

Awards 300.00  300.00 

AV Equipment 650.00  650.00 

Pre-conference Honoraria         800.00  1,500.00 

Pre-conference Scholarships 9,500.00  250.00 

Pre-conference Packets 750.00  750.00 

Pre-conference Catering   2,500.00 

Total Expenses $13,400.00 $500.00 $7,950.00 

    

Increase/(Decrease) in Net Assets $16,817.00 $7,866.00 $2,943.00 
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STLS-RECENT HISTORY OF MEMBERSHIP AND FINANCES 

Year   July Section Membership  Net Assets 

1989    406    $4,149.76 (5/17) 

1990    410    $3,594.83 (5/31) 

1991    424    $2,937.89 (11/18) 

1992    427    $2,997.75 (5/31) 

1993    433    $3,346.24 (8/1) 

1994    431    $2,856.75 (5/31) 

1995    422    $1,804.76 (6/30) 

1996    421    $1,860.11 (6/30) 

1997    417    $1,256.81 (6/30) 

1998    404    $1,851.45 (6/30) 

1999    434    $2,466.99 (6/30) 

2000    371    $3,705.87 (6/30) 

2001    380    $4,933.95 (6/30) 

2002    444 (8/1/02)   $5,324.04 (6/30) 

2003        $7,257.00 (5/31) 

2004        $7,259.00 (5/31) 

2005    650 (8/14/05)   $7,316.00 (5/31) 

2006    660 (7/1/06)   $9,967.00 (5/31) 

2007    688 (7/1/07)              $14,715.00 (5/31) 

2008    646 (7/23/08)   $16,121.00 (6/30) 

2009    753 (7/15/09)   $16,528.00 (5/31) 

2010    714 (7/30/10)   $7,866.00 (6/30) 

 

Section Pre-Conference on Teaching and Learning – 2010-Report on Planning 

(Full report to follow after the conference and formal assessment.) 

 

The 2010 Pre-Conference is entitled‖ The Best Teachers We Can Be: Learning Scholarly Teaching‖. 

The Planning Committee is: Diane Pike (lead Augsburg College), Dani MacCartney (Webster 

University); Nancy Greenwood, IU Kokomo; Greg Weiss, Roanoke College. Thanks to ASA and Diego 

de los Rios for his support of the Section in logistics and operations. The focus of this workshop is to 

model effective practices, learn from all participants, and to build knowledge and skill based on the 

research in the scholarship of teaching and learning. The day is designed to model a mini-course with 

intentional learning goals for each section, a beginning middle end arc, increased participation by 

attendees during the day and meta-analysis of teaching and learning through the modeling during the 

session. The planning committee members were invited. The roundtable participants were recruited from 

the general population on the TS list serve in order to make opportunities open to a wider range of 

colleagues. (See attached agenda). Thanks continue to go to Keith Roberts and Jeanne Ballantine and 

other authors who donate royalties to make the travel grant support from Sage Publishing possible. Keith 

Roberts again lead the group to award travel grants to 19 participants. New this year is a co-operative 

partnership with the Rural Sociological Society fostered by section member Carol Jenkins and support by 

Jen Steele of RSS. We have 10 registrants whose fees for the conference were paid for by RSS. In 

addition to these 29 attendees, we have an additional 16. We have 10 presenters of some type in addition 

to the planning committee. Total= 59. We use a web based drop site for handouts and resources rather 

than printing a lot of material. Budget spread sheets and supplies etc. will be included in final report. 

Sincerely, 

Diane Pike, Lead Facilitator 
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 The Best Teachers We Can Be: Learning Scholarly Teaching  

Our goals for this pre-conference seminar are to model good practices, learn from all participants, and 

build skills and knowledge in scholarly teaching.  

Marriott Hotel Meeting Room L540/505 

8:00    Welcome &Techniques for Assessing Prior Knowledge   Coffee&Tea                                                                               

8:30     A Strong First Day of Class  

9:00     ―The Ecology of Teaching and Learning: Increasing Your Pedagogical      

   Footprint‖     Professor Ed Kain, Southwestern University 

9:30      Leading Effective Discussions: Reading ―New Directions in Learning  and Motivation‖ by  

Marilla D. Svinicki (See prompts on page 3 below) 

Break      On your own 

10:30      Concurrent Roundtables (see next page) 

12:00      Catered Lunch Provided:  Interest areas identified based on participant applications 

1:15        Reflection and Refocus 

1:30        Presenting Content: Good Models of Didactic Pedagogy 

2:45       ―The Doctor Is In‖: Teaching Consultations 

Break     Coffee and cookies catered 

3:30        Second Round of Concurrent Roundtables  

4:30        Next Steps, More Resources, Parting Gifts 

5:00        Seminar Close 

 

The topics for the roundtables are listed below. You will be able to select 2 (one each session) but 

handouts will be available from all roundtables to everyone posted on our drop site. 

 Using the Discipline to Improve Teaching Practices             

 (Maxine Atkinson, North Carolina State University) 

 The Value of Mentoring for New Teachers           

 (Catherine Fobes, Alma College) 

 Is This Working? Improving Student Engagement Through Critical Reflection  (David 

Purcell, Kent State University) 

 Classmate Connections: How Students' Relationships in the Classroom Impact Learning                                                      

(Ryan Sheppard, St. Olaf College and Rachael Neal, Coe College) 

 Classroom Technology: Tyranny or Liberation?               

       (Diane Pike, Augsburg College) 

 Integrating American Rural Life Issues Into Sociology Coursework  

(Carol Jenkins, Glendale Community College Arizona) 

 

The topics for the plenary didactic sessions are: 

Nancy Greenwood 

Curricular Goals, Course Goals, and Syllabus Construction: What Goes In and What Can you 

Leave Out? 

Keith Roberts    .  Deep Learning in Sociology 

Greg Weiss Using Assessment to Enhance Teaching and Learning 

 

Preparation for Assigned Reading: ―New Directions in Learning and Motivation‖ by Marilla D. Svinicki 

Like any good seminar, reading is expected in advance. Some readings are designed to inspire or motivate 

interest in a topic, some to complement other readings or media, some to provide a foundation, some to 

introduce substantive knowledge. This reading might be an example of a more substantive or technical 

assignment where one knows the readers can likely make sense of the main descriptive points and then 

use that understanding for face to face discussion at the application and analysis levels. This reading was 
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selected because it helps us begin this workshop by focusing on how students learn before we move into 

examining how we should teach. It is descriptive and ―technical‖ in laying out various models from 

psychology of major theories of learning. We expect you will be able to identify the main 

claims/distinctive features of each theory/model in your reading. In addition, we ask you to prepare 2 

specific prompts and have notes on these for our discussions in small groups at the conference. Finally, 

you will see five questions listed at the end. You do not need to prepare anything on these questions but 

they will be used in some form by your facilitator so we thought it would be helpful for you to simply see 

these in advance. 

To Prepare: 

1. Identify key claims and distinctive features of each model. 

2. Please bring your notes to the discussion: A. Which models of learning have you experienced as a 

student (a learner) yourself? In other words, which models you do think most closely fit how you 

learn? Which models did your professors seem to assume when you were a student in their 

courses? Consider one or two specific examples.  B. Which models of learning do you think are 

manifested in how you teach today? Identify one or two specific examples. 

To Be Aware Of: Questions facilitators may draw upon during discussion. 

(1) Of the behaviorist model, the basic cognitive model, meta-cognition, and learner-centered 

models, Svinicki emphasizes the insights of learner-centered models. What are some of the most 

helpful ideas for teaching that stem from the other models? How does the learner-centered model 

extend what we have learned from the other models?  

(2) In her conclusion, Svinicki states, "...more than ever we believe that learners are at the center 

of the teaching and learning process. As teachers, we can filter, highlight, guide, give feedback, 

and encourage, but the biggest variable in what determines final performance is what the learners 

bring to the table." What implications does that view have for our teaching and interaction with 

students? What are the benefits of taking this view and what are the limitations? Is it possible to 

be "too" learning-centered? 

(3) Is it the responsibility of the teacher to be concerned about students' motivation level? Is 

designing pedagogy intended to motivate students' interest and motivation an essential part of 

good teaching? Might it be too much to ask of teachers to try to accomplish all their other 

objectives and to motivate students’ interest in learning as well? 

(4) This essay was written by a psychologist. How might it be different if it was written by a 

sociologist? What key points might a sociologist be certain to add or revise? 

(5)  What are the implications of these theories for what we actually do in the classroom? Take 

one of the theories presented by this author and apply it to some aspect of course design, lecture, 

class activity, and/or assessment of learning for your particular course.  

 

SAGE/Pine Forge Professional Development Awards in Teaching  
Sage/Pine Forge Press and more than two dozen Pine Forge sociology authors sponsored the 

SAGE/Pine Forge Teaching Innovations & Professional Development Award—designed to prepare a new 

generation of scholars within the teaching movement in Sociology. In 2010, 19 awards—for expenses 

covering $500—were given to support participation in the Section’s pre-conference workshop, ―The Best 

Teachers We Can Be: Learning Scholarly Teaching.‖  Since networking with other people in the teaching 

movement is an essential part of this program, recipients were also asked to join this section on Teaching 

and Learning.   There have been 72 recipients—graduate students and newly minted Ph.D.s—of this 

award in the past four years and this has allowed them to attend out preconference workshop.  Some of 

those people have since become quite active in the section.  SAGE/Pine Forge agreed to sponsor this 

program for  (this being the fourth).  They may continue the program beyond that, but at the fifth year 

they will assess its success.  At this point, they have been so pleased that they have initiative a similar 

program in Criminal Justice. Please let people at the booth at Pine Forge know how much you appreciate 
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this program, and if it has any impact on your decision to adopt a book, do mention that fact.  This 

program, from their standpoint, is partially about marketing.  These are the key people: 

Michele Sordi Jerry Westby David Repetto Erica DeLuca 

SAGE VP & Editorial Dir Executive Editor Acquisitions Editor Senior Marketing  

          Manager 

Also, if you know any of the authors or encounter them at this meeting, please mention how much you 

appreciate their support.  A few of the sponsors have had to be ―encouraged‖ quite a bit to continue 

participation. Authors who are co-sponsors of this program, supporting it with a portion of book royalties, 

include: 

 Jeanne Ballantine and Keith Roberts  Our Social World 2
nd

 ed; Our Social World, Condensed 

 Anna Leon-Guerrero  Social Problems 2
nd

 ed; Contemporary Readings in Social Problems 

 George Ritzer  The McDonaldization of Society 6
th
 ed;  McDonaldization, The Reader 3

rd
 ed;  The 

Globalization of Nothing 2
nd

 ed. 

 Jodi O-Brien  The Production of Reality 4
th
 ed. 

 Kathleen McKinney and Barbara Heyl.  Sociology Through Active Learning 2
nd

 ed. 

 Jeanne Ballantine and Joan Spade  Schools and Society 3
rd

 ed. 

 William Roy.  Making Societies 

 Joan Spade and Catherine Valentine  The Kaleidoscope of Gender 3
rd

 ed. 

 Peter Kivisto  Key Ideas in Sociology 3
rd

 ed; Illuminating Social Life 4
th
 ed.; 

 Russell Schutt  Investigating the Social World 6
th
 ed; Making Sense of the Social World 3

rd
 ed. 

 Chava Frankfort-Nachmias and Anna Leon-Guerrero  Social Statistics for a Diverse Society 5
th
 ed. 

 James Crone  How Can We Solve Our Social Problems?2
nd

 ed. 

 Earl Babbie  Adventures in Social Research 7
th
 ed;  Exploring Social Issues 3

rd
 ed. 

 Kenneth Allan  The Social Lens 2
nd

 ed; Contemporary Social and Sociological Theory 2
nd

 ed; A 

Primer in Social and Sociological Theory; Explorations in Classical Sociological 

Theory 2
nd

 ed. 

 Joseph Healey  Diversity and Society 3
rd

 ed; Race, Ethnicity, Gender, and Class updated ed; Race, 

Ethnicity, and Gender 2
nd

 ed. 

 Jack Levin  Sociological Snapshots 5
th
 ed. 

 Kathleen Korgen and Jonathan White   The Engaged Sociologist 3
rd

 ed. 

 Kathleen Korgen  Contemporary Readings in Sociology 

 Eric Goode  Extreme Deviance 

 Peter Kivisto and Thomas Faist  Beyond a Border. 

 Richard Arum   The Structure of Schooling 2
nd

 ed. 

 Laura Edles and Scott Appelrouth   Sociological Theory in the Classical Era 2
nd

 ed; Sociological 

Theory in the Contemporary Era; Classical and Contemporary Sociological Theory 

 

The Selection Committee—except for the Committee Chair—was made up of previous recipients of the 

award, which is another way to involve people in the work of the section.  The selection committee for 

2010 was: 

Keith Roberts Emily Bowman Marisol Clark-Ibanez 

Hanover College Indiana University California State University, San Marcos 

 

Heather Griffiths  Amy Traver 

Fayetteville State University  Queensborough Community College 
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Most importantly, we should acknowledge the winners of this award for 2010: 

Winfred Avogo Sheila Katz 

Illinois State University Sonoma State University 

 

Hana Brown Reese C. Kelly 

University of California, Berkeley University at Albany, SUNY 

 

Emily Cabaniss Shelley L. Nelson 

North Carolina State University Indiana University 

 

Elizabeth Cherry Shiri Noy 

Manhattanville College Indiana University 

 

Nicole Civettini Sarah Rusche 

University of Iowa North Carolina State University 

  

Catherine Connell Rayna Amber Sage 

University of Texas at Austin Washington State University 

 

Sonya Conner Hephzibah V. Strmic-Pawl 

University of Oklahoma University of Virginia 

 

Carla Corroto Julia Ferrara Waity 

Radford University Indiana University 

 

Georgiann Davis Wenhong Wang 

Univ. of Illinois at Chicago  Evergreen State College 

 

Nandi Dill  

New York University 

  

Respectfully submitted, 

Keith Roberts (Chair), Ad Hoc Selection Committee for the SAGE/Pine Forge Award 

 

Awards 

No report submitted  

 

Cooperative Initiatives 

Submitted by Diane Taub 

Members: Diane Taub (chair); Jeff Chin, Nancy Greenwood, Shirley Jackson, Carol Jenkins, Jim Jones, 

Marlynn May, Bryce Merrill, Purna Mohanty, Bernice Pescosolido, Catherine Siebel, Sally Willson 

Weimer (members) 

 

All committee members volunteered to be on this committee.  The chair sent five group emails 

throughout the year, and had several individual correspondences with committee members. This 

committee is tasked with working on collaborations (e.g., shared sessions or projects) with other groups 

internal to ASA (e.g., DRG or another section) or external to ASA (e.g., regional sociological associations 

or other disciplinary associations).  Committee activities are to involve other groups that share STLS 

concerns with education and scholarship on teaching and learning. 

 



8 

 

Completed Initiatives 

 In response to Carol Jenkins, our Section agreed to set aside ten seats for graduate students and/or 

early career professionals in rural sociology in the Section’s annual meeting teaching/learning 

preconference.  Carol Jenkins was able to obtain scholarships for ten graduate students’ registrations 

through the Rural Sociological Society Research and Interest Groups:  Curriculum and Instruction 

(parallels our Section). 

 Carol Jenkins will be conducting an open professional development workshop at the RSS annual 

meeting entitled:  ―Plagiarism in the Multicultural Context:  Implications for Teaching and Learning.‖  

 As a liaison with the Association of College and Research Libraries of the American Library 

Association, Sally Willson Weimer reports that within the Anthropology and Sociology Section 

(ANSS), members of the Assessment of Library Collections and Services Ad Hoc Committee 

collaborated to create the Assessment Tool for Sociology Collections and Services in Academic 

Libraries report.  Marlynn May offered valuable input.  This tool is located at:  

      http://www.ala.org/ala/mgrps/divs/acrl/about/sections/anss/index.cfm        

 Sally Willson Weimer reports that the ANSS Instruction and Information Literacy Committee is 

collaborating to build a Repository of Teaching and Assessment Materials to support the information 

literacy needs of sociology librarians and sociology faculty.  This repository is located at:  

http://archive.nyu.edu/handle/2451/28103   

 

Work-in-Progress Initiatives 

Three work-in-progress initiatives consist of Alpha Kappa Delta’s preconference co-sponsorship and/or 

financial support for AKD members to attend the ASA teaching preconference (Jeff Chin); a co-

sponsored session with the Association for the Study of African American Life and History or the New 

England Sociological Association (Shirley Jackson); and a co-sponsored session with Society for the 

Study of Symbolic Interaction (Bryce Merrill). 

 

Unfinished Business From Previous Year 

Unfinished business from last year concerned whether our Section should develop a specific collaborative 

project with the International Society for the Scholarship of Teaching and Learning (ISSOTL) to qualify 

for consideration as an External Affiliate.  As an alternative to pursuing External Affiliate status, the 

Section may wish to encourage STLS members to join ISSOTL and work within its Sociology Interest 

Group.  Section members may then enjoy the benefits of direct interactions with an international 

sociological network.  Being a member of an External Affiliate does not confer on individuals 

membership status in the ISSOTL (Diane Taub).  

 

Membership 

Written by Susan Ferguson, Grinnell College 

 

Members of the Committee: Susan Ferguson, Chair, Grinnell College; Meghan Burke, Illinois Wesleyan 

University; Lydia Rose, DeVry University Long Beach; Carolyn Corrado, University at Albany, SUNY; 

David A. Purcell, Kent State University 

 

The first four years of STLS membership data show remarkable growth.  Last four years show a slower 

growth rate.  Regardless of rate, the direction is positive.  Moveover, note that since 2001, the 

membership of STLS has more than doubled with a percentage increase of 111.7%.  Moreover, to get 

over 800 members this past year is momentous, because that number gave the Section 5 sessions at the 

ASA meetings. 

 

 

http://www.ala.org/ala/mgrps/divs/acrl/about/sections/anss/index.cfm
http://archive.nyu.edu/handle/2451/28103
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STLS Membership Data: 

 ASA Count  Numeric Increase  Percentage Increase 

2001     384 

2002     460   76    19.8% 

2003     546   86    18.7% 

2004     588   42     8.0% 

2005     653   65    11.1% 

2006     681   28     4.3%  

2007     735   54     7.9% 

2008     791   56     7.6% 

2009     813   22     2.8% 

 

Activities of STLS Membership Committee: 

1)   Fall Membership Drive 

In September, 2009, the STLS Membership was 8 people short of the needed 800 members to get 5 

sessions at the ASA meetings.  I contacted Diego de los Rios at the ASA, and he sent me the lists of 

recently dropped members from the section on Teaching and Learning.  My administrative assistant 

created an e-mail merge letter urging these ASA members to rejoin the section.  We sent out over 250 

letters and some of these individuals rejoined the session.  We passed the 800 membership mark on 

September 22, 2009 in time to make the September 30
th
 deadline for sessions at the ASA meetings. 

Note that there were some problems with the ASA online promotion to get two years for the price of one 

that Diego sent out and we attached to our membership drive letter.  This promotion only applied to ASA 

membership not to the membership in the various sections. 

2)   Outreach at Regional Meetings 

In the spring, STLS Membership Committee members decided to promote the Section on Teaching and 

Learning at the regional meetings.  Carolyn Corrado created a one page information sheet on STLS and 

shared it with the Committee.  We decided to contact all the session organizers of teaching sessions to 

have them announce the ASA Section on Teaching and Learning, encourage session participants to join, 

and hand out information for us.  Carolyn contacted all the session organizers at the Eastern meetings, and 

Meghan Burke contacted all of the session organizers at the Midwest/North Central meetings.  I promoted 

the section at the teaching conference for high school teachers.  In addition, leftover blue sticky notes 

with the STLS section information were given out at the MSS/NCSA meetings in Chicago. 

3)   Spring Membership Drive 

Also in the spring, the STLS Membership Committee received a list of section members whose 

membership had lapsed since January.  David Purcell wrote an e-mail letter encouraging past members 

whose membership had lapsed in 2009 or 2010 to rejoin and sent it out the people on the list. 

4)   ASA Public Relations Give-away Item 

Susan researched various promotional items that had been given away in the past to promote the section 

at national and regional meetings.  After much deliberation, and trying to find a useful item under a dollar 

a piece, she decided on ordering LED keychain flashlights.  These are very helpful when trying to unlock 

your car or house at night.  Unlike notepads or a bookmark, these items will leave the office by being 

attached to someone’s key ring and carried with them wherever they go.  The cost of the keychain 

flashlights was .94 per unit.  Ordering 500 units led to a final cost of $512.88.  Susan had these items 

shipped to her hotel in Atlanta. 

5)  Additional Membership Ideas Discussed by the Committee 

The STLS Membership Committee discussed other ideas and activities to increase membership.  I excerpt 

some of the e-mail discussion below. 

 

From Carolyn Corrado: 

I have a couple of thoughts on how to attract graduate students to the STLS: 
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First, I think grad students need to be generally informed that such a section exists, what the section does, 

and how being a part of the section can benefit them.  In order to get the word out, we could create a one-

page document (similar to the one I previously sent out, but geared toward graduate student members) 

that we could ask every soc department to post in their grad student area, or generally around their 

department.   Also, in our email to department heads we could ask that the information be sent to the 

department's teaching committee, if one exists. 

 

Second, better publicity of the section's activities, including the pre-conference workshop and the 

Sage/Pine Forge Professional Development Award, might also peak the interest of graduate students.  

Perhaps starting a Facebook page for STLS might be a good place to do this (ASA recently created their 

own Facebook page:  

http://www.facebook.com/pages/American-Sociological-Association/427333065164 

 

Also, sending out brief updates on these sorts of things could be sent to various graduate student listservs 

(namely, ASA, SWS, and other organizations that have grad student sections and listservs). 

 

From David Purcell: 

I'd like to second Carolyn's excellent ideas about promoting the section to graduate students. I was not 

aware of our section or the broader world of SOTL until I attended the pre-conference workshop just 

before I started my job in 2007. It is one thing to see the section name among the long list of ASA 

sections when you renew your ASA membership, and quite another to realize how much the section can 

help your professional development. I was sold after the preconference workshop. 

 

While we should promote the section to all graduate students, we might do especially well to target the 

tier of departments whose students are most likely to land in teaching positions. For example, I'm at Kent 

State, and we are in the early stages of revamp how we prepare students to be great teachers (we currently 

do very little -- the same was true of my department at Cincinnati). I have suggested that we take 

advantage of existing resources such as the SoTL section. We might want to direct promotional materials 

to grad coordinators since they are most likely to be in charge of teacher training efforts. 

 

I think Kathleen is right that the cost of an ASA membership is probably barrier to entry for some. 

However, I see this less with our graduate students (who feel that joining will help them land a job) than I 

do with friends at smaller schools that don't have the resources to send them to the annual meetings. Can 

the ASA provide email lists by type of school?  

 

A Facebook page is a great idea. There are a couple different ways to do this. The race/ethnic minorities 

section has a closed group with 375 members, and it's not very active. The Sociological Images blog, on 

the other hand, has a fan page with over 3,700 fans. While a closed group might draw activity away from 

the SoTL listserv, a fan page might help promote the positives of the section and encourage people to 

join. I would be happy to help lead the Facebook effort. 

 

From Lydia Rose: 

I'm pleased to be on this committee.  Great ideas so far.  I will be attending the Pacific Sociological 

Association April 8-11.  This would be a great opportunity to promote STLS and recruit members as well 

as have members share information with their graduate students.  Brochures are helpful as well as the one 

page document--maybe even a letter to Graduate Advisors on the benefits of their Teaching Assistants 

joining STLS could be sent out to departments or have on hand at the meetings to distribute at the 

regional meetings.   
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Many graduate students that attend ASA utilize the employment service.  We might be able to have our 

brochure distributed to those interviewing on site -- the traffic there seems to be students who are soon to 

graduate as well as recent grads; many seem to be new instructors that could really benefit from becoming 

a section member. I'm not sure if they have a listserv of those individuals that have already signed up for 

that service, but if so, that might be another place to send find individuals that would benefit from STLS.  

 

New Ideas to Pursue 

Create new brochures or fliers to hand out at regional and national meetings. 

Set up a table with information on teaching at regional and national meetings. 

Continue to have ASA Preconference on Teaching promote membership in STLS. 

Advertise the ASA Preconference on Teaching more. 

Directly target Graduate School Program Coordinators. 

Target Graduate Students who are interested in teaching careers. 

Target faculty at smaller schools where teaching is more prominent. 

Distribute STLS brochures at the ASA Employment Service. 

Design a Facebook page for members. 

 

Nominations  

Recruitment of committee members and candidates: At the 2009 STLS business meeting, I passed around 

sheets soliciting volunteers to stand for election and to serve on committees. Given the STLS’s 

commitment to representativeness by institutional type, I recruited people from 2-yr schools, 4-yr schools, 

and universities, as well as graduate students, to serve on the Nominations Committee. The final list of 

committee members appears below. 

 

Members of Committee:  

Liz Grauerholz (university) 

Sydney Hart (community college) 

Daina Harvey (grad student, university) 

Betsy Lucal (Past Chair of Section, Chair of Nominations Committee, 4 yr) 

Carrie Smith (4 yr) 

Greg Weiss (4 yr) 

 

Committee members started with the list of volunteers solicited at the business meeting to recruit section 

members to stand for election. I also solicited additional potential candidates via the section list-serv. 

Potential candidates were asked to write a brief statement of interest; committee members read these 

statements and determined that all candidates ought to stand for election. Candidates were asked to 

provide the information required of them by ASA; it took some prodding and reminders, but all 

candidates submitted the information by the deadline. Below is the list of candidates and winners.  

 

Slate of candidates who stood for election: 

Chair-Elect: Jeffery Chin*, Stephen Sweet, Idee Winfield 

Council, 2-yr: Bonita Sessing-Matcha, Amy Traver* 

Council, 4-yr: Denise Copelton*, Daniel Cortese, Michael DeCesare, Danielle MacCartney 

Council, university: Salvadore Babones, Rebecca Bach, Bernice Pescosolido*, Marybeth Stalp 

* winner 

 

I thank my committee for their service. The committee thanks all of the section members who agreed to 

stand for election.  

Respectfully submitted,  

Betsy Lucal, Past Chair 
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Program 

Submitted by Darlaine Gardetto   

 

Committee Members: Jeffery Chin, Daniel Cortese, Darlaine Gardetto (Chair), Nancy Greenwood, 

Melinda Messineo, Andrea Miller, Idee Winfield, Linda Rillorta 

The program committee put together five sessions for ASA-2010-Atlanta.  One of our sessions 

was co-sponsored with the Section of Labor and Labor Movements (SLLM).  At the 2009 meetings STLS 

co-sponsored a session with SSLM that counted as one of their sessions, and this year we reciprocated by 

co-sponsoring a session that counted among ours. 

 

Session 1.  Help!  My Students Won’t Read: Strategies for Increasing Student Reading and Retention.  

(Open Session); Session Organizer:   Melinda Jo Messineo, Ball State University 

Often instructors lament that they are not able to hold class sessions as intended because students 

do not come prepared. Typically the lack of preparation involves students not reading the assigned texts 

or having done only a cursory review so as to reduce the odds of retention and learning.  Presenters will 

discuss strategies that they have successfully implemented that increase not only student reading of texts 

but also increase the potential for retention and learning.  Successful reading strategies involve not only 

ways to tap students’ existing motivations but also ways for faculty to clarify their course learning 

objectives and articulate the ways in which readings help meet these objectives.  

 Digital Immigrants Teaching Sociology to Digital Natives: Social Networks, Podcasts, and 

Online Reading Environments. Lydia Rose, DeVry University 

 Formative Assessment as a Means to Increase Learning. Melinda Jo Messineo, Ball State 

University 

 Integrative Reading Notes: A Strategy for Increasing Student Reading and Retention. Carol A. 

Caronna, Towson University 

 Making Reading "Relevant" and "Manageable": Encouraging Reading through Syllabus Design, 

In-Class Activities, and Out-of-Class Assignments. Laurel E. Westbrook, Grand Valley State 

University 

 "If It's Not Part of My Grade, I Don't Care": Encouraging Student Reading Through Writing. 

Avery Tompkins, Syracuse University  

 

Session 2. New Directions in SOTL Research; Session Organizers: Jeffrey Chin, Le Moyne College; 

Nancy A. Greenwood, Indiana University Kokomo; Presider: Jeffrey Chin, Le Moyne College 

 Instructors are Part of the Classroom Community, Too: Reflections on Instructor Emotions and 

Feminist Pedagogy. Cindy L. Cain, University of Arizona; Megan S. Wright,University of 

Arizona 

 Social Problems, Service Learning and Public Sociology: Building a Bridge Between Discipline 

and Pedagogy. Corey Dolgon, Worcester State College 

 The Impact of Recruitment and Socialization during Training of the Inside-Out Prison Exchange 

Program. Katherine Pantaleo; Norman Conti, Duquesne University 

 

Session 3. Refereed Roundtable Session; Session Organizer: Linda C. Rillorta, Mount San Antonio 

College 

Table 01. Table Presider: Linda C. Rillorta, Mount San Antonio College 

 Alternative Teaching Formats: How to Teaching an Upper-Level Sociology Course as a Week-

Long Workshop. Elizabeth J. Clifford, Towson University 

 Mixing Methods in a Joint Sociology/Anthropology Department. Jonathan Michael Isler, 

University of Illinois-Springfield; Jennifer Manthei, University of Illinois at Springfield 
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 The Use of Social Class Autobiographies in Teaching Social Class Concepts. Martha Anderson 

Easton, Elmira College 

 Who Selects an Online Class over the Same Course Face-to-Face? Toby L. Parcel, North 

Carolina State University; Laura Fitzwater, North Carolina State University 

 

Table 02. Meaningful Assignments and Teaching Strategies; Table Presider: Rebecca Gronvold Hatch, 

Mt San Antonio College 

 How do students understand homelessness? Contact corresponds with helpful attitudes. Michael 

Polgar, Pennsylvania State University 

 Interteaching: Students as Teachers in Lower-division Sociology Courses. Ming Tsui, Millsaps 

College Service Learning and the Sociological Imagination in the Family: Challenges and 

Triumphs. Katy M. Pinto, California State University-Dominguez Hills 

 Spheres of (Online) Power: Incorporating Social Networking Sites to Foster Student 

Participation. Vicky L. Elias, Oklahoma State University; Tamara L. Mix, Oklahoma State 

University 

 

Table 03. The Sociology Classroom: Research Programs and Projects; Table Presider: Sally Willson 

Weimer, Univ. of California-Santa Barbara 

 Developing a Research Program with UndergraduateStudents: A Plan and Considerations. 

Abigail Richardson, Mesa State College 

 The Multi-College Survey: An Innovative Project for Research Methods Courses. Jill S. Grigsby, 

Pomona College; Seth A. Ovadia, Bowdoin College; Royce A. Singleton, College of the Holy 

Cross 

 Student Evaluation of Teaching: Definitions of the Situation by Students and Faculty. Theodore 

C. Wagenaar, Miami University; Julia Guichard, Miami University; Sara Butler, Miami 

University 

 First Year Graduate Students: Reflections on the Graduate School Experience. Natasha M. Ball, 

Texas A&M University 

 

Session 4. Invited Session. How to Navigate the Profession as a Contingent Faculty Member; Session 

Organizer: Andrea D. Miller, Webster University; Presider: Andrea D. Miller, Webster University 

 Social Identity and Contingent Faculty: Boundaries Are Not Barriers. Suzanne B. Maurer, 

 What am I, Chopped Liver? Ways to Address Feeling Like an Outsider among Tenured Faculty. 

Kimberly K. Hennessee, Kent State University 

 Mentoring Adjunct Faculty. Purna C. Mohanty, Paine College 

 Fulbright Scholar Programs: A World of Opportunities. Athena Fulay, Council for International 

Exchange of Scholars 

 

Session 5.  Dissenting Voices Under Fire – Academic Freedom at Risk (co-sponsored with the Section on 

Labor and Labor Movements); Session Organizers: Darlaine C. Gardetto, St. Louis Community College; 

Michael Schwartz, State University of New York-Stony Brook; Presiders: Darlaine C. Gardetto, St. 

Louis Community College; Michael Schwartz, State University of New York-Stony Brook 

Panelists:  

Chris Tilly, University of California-Los Angeles; Margo Ramlal-Nankoe, Ithaca College; Jonathan 

Knight, American Association for University Professors 

In the last decade at the same time the right has increased its influence in government and the 

media there has also been an increase in scholars doing research and teaching in areas such as labor and 

social movements, international affairs and global trade, investment policies; as well as corporate 
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governance, environment and public health. In the last several years those two trends have come to a head 

as scholars undertaking research or teaching in these areas have found themselves increasingly vulnerable 

to attack from both inside and outside the academy. These attacks have come in the form of threats to 

their employment, written and verbal attacks on their character, their research, and the company they keep 

in the media, and in some cases through 

either legislation or litigation. In this panel we will examine some of these issues and what they tell us 

about our field, our society and the future of academic freedom in the academy. 

 

Publications 

Submitted by Kerry Strand, Chair 

Committee Members:  Brent Harger, Albright College; Melinda Jo Messineo, Ball State University; 

Michael DeCesare, Merrimack College; Kathy Rowell (ex oficio) 

 

The Committee had three primary tasks this year:  

 To appoint a web master and bring the website up to date; 

 To draft bylaw changes that would changes the way that Newsletter Editor is selected and make other 

suggestions regarding that position; 

 To review applications and recommend to Council a Newsletter Editor to replace Kathy Rowell. 
 

Actions and action items: 

   Michael DeCesare volunteered to be the section’s web master and, thanks to his considerable efforts 

(and the help of some others), we now have a thorough, well-organized, and mostly up-to-date 

Section website. 

2.   At the suggestion of Kathy Rowell, and after much discussion (mainly among me, Kathleen, and 

Kathy), we changed the process by which the Newsletter Editor is selected so that interested section 

members would apply to the Publications Committee and the Committee would then make a 

recommendation to Council, who would vote whether to accept the recommendation. These changes 

(plus some additional details about the position, such as making it a three-year term) are reflected in 

the bylaw changes that we will bring to Council in Atlanta for their approval. 

3.   Kathleen and Kathy and others drafted a job description for Newsletter Editor that was approved by 

Publication Committee members, and then shared with section members. We received one strong 

application and will make our recommendation to Council in Atlanta in August. 

 

Once again, Kathy Rowell did a superb job as section Newsletter Editor. We acknowledge and thank her 

for the exceptional contribution she has made to the work of the Section. 

 

Contingent Faculty Concerns 

Committee Chair: Andrea Miller 

Committee Members: Richard Hudak; Kim Hennessee; Suzanne Maurer; Andrea Miller, Chair 

Purma Mohanty; Lynette Osborne; Sadie Pendaz 

 

The Committee has been working on this year’s session, ―Navigating The Profession as a 

Contingent Faculty Member‖ which is an invited session to this year’s ASA.  Based on the committee’s 

research this is the first time that the STLS has sponsored an entire session dedicated to contingent faculty 

members.   

The committee would like to propose that the ad-hoc committee continues at this time.  We would 

like to propose a survey that would be conducted by the members of the committee.  We have begun the 

preparations of a questionnaire and would like to discuss the best way for the committee to present and 

distribute it.  Here are the possibilities we have discussed: 
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1) Distribute the survey to the STLS members only to get an idea of how many of our own members are 

contingent faculty and what their needs are 

2) Recommend that the STLS council members recommend a larger project to the ASA as an 

organization.  We believe that ASA has an invested interest in discovering the number and needs of 

their members who are contingent faculty members.  Since many institutions report 50% or more of 

their faculty as contingent members, no doubt many ASA members are also have contingent faculty 

status.  We believe that by forming a partnership with ASA (STLS council members and ASA) that 

we might be able to produce a cutting-edge survey with the results to be published by ASA.  Clearly 

this option would require work outside the section with the larger ASA, but we believe that SOTL 

should take the lead in helping the larger body of ASA see the importance of the needs of contingent 

faculty members. 

We would like to discuss these two options at the business meeting under ―New business‖ 

 

Graduate Student Concerns and Student Rep 

No report submitted 

 

Mentoring 

To my best knowledge, the idea for a STLS Ad-hoc Committee on Mentoring originated with 

Betsy Lucal (while she was the STLS Chair, 2008-09). It was based on grassroots interest among STLS 

members. Last fall, Kathleen McKinney (STLS Chair 2009-10), helped me get this new committee started 

by sending out a call for volunteers. Eleven people responded, and we created three sub-committees based 

on committee members’ interests: 1) mentoring in community colleges, 2) graduate student mentoring, 

and 3) mentoring for new faculty. I encouraged the sub-committees to ponder and discuss three major 

questions: 1) What are the needs regarding mentoring in your area or institution? 2) What is your 

institution already doing to help meet these needs? and 3) What suggestions do you have for ASA to help 

meet mentoring needs in your area? Over the academic year there was a fairly high rate of volunteer 

attrition, and in the end I only received subcommittee reports from the first and second sub-committees. 

The third subcommittee did not submit a report. The sub-committee reports follow this brief introduction. 

 Based on my experience chairing this committee, a few pertinent themes emerge. First, there 

appears to be strong interest in mentoring practices in the community college and graduate student 

contexts. Colleagues in these areas were the first to volunteer, were conscientious about their duties, and 

produced thoughtful reports.  

Second, institutional mentoring procedures fluctuate—formally and informally—with varying 

degrees of success. As Jennifer suggests below, future investigations may want to focus on a more in-

depth examination of these underlying actors.  

Finally, the sub-committees made suggestions about how ASA might help better meet mentoring 

needs. These suggestions included, but were not limited to: 

1) Survey STLS members (graduate students and faculty) whose primary affiliation is with CCs regarding 

their needs and resources. Then we could work from there to develop ―best practices‖ or suggestions or a 

program model for faculty and/or student mentorship programs (Jennifer Fackler). 

2) Insure that one CC faculty serves on ASA committees (Darlaine Gardetto). 

3) Following a model at Emory University, develop an award for one mentor or mentoring pairs. 

4) Create a column in the ASA newsletter devoted to mentoring, either with advice on how to be a better 

mentor (geared toward faculty), advice on getting the most out of a mentoring relationship (geared to 

students), mentoring stories, or a combination of all of these.   

5) Create a mentoring program for graduate students whereby they could be mentored by faculty outside 

of their home institution. This would enable the fostering of mentoring relationships for grad students 

with faculty at institutions like the ones where they'd like to end up (e.g. students at large R1s and faculty 

at small liberal arts colleges). 
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Respectfully submitted, 

Catherine Fobes 

 

ASA Mentoring Committee-Sub-Committee #1 on Mentoring in Community Colleges 

By Jennifer Fackler, Faculty Member, Houston Community College 

Darlaine Gardetto, Professor of Sociology and Chair, Behavioral Sciences Department 

St. Louis Community College-Meramec 

 

1) What are the needs regarding mentoring in your area? 

Jennifer: Although I cannot speak for all CCs, I know that at HCC we have a severe lack of 

faculty involvement and interaction. This is largely due to our geographic dispersion across multiple 

campuses and our sheer size, but it is also complicated by the fact that we do not all have offices and we 

do not have regular meetings. In fact, the Sociology faculty only assembles 1-2 times per semester, and 

even then many people do not show up. This makes it difficult, if not impossible, to develop good 

mentoring relationships. Additionally we do not have any formal faculty mentoring programs setup 

excluding the Faculty Scholar Intern program, which is intended to provide mentorship and guidance but 

does not do a very good job. 

I think mentoring is particularly important within CCs because of the vast number of students that 

they serve and the diversity of the student body. Assigning new faculty members a mentor that can 

answer their questions, show them the ropes, and share valuable wisdom would go a long, long, long way 

in bettering CCs overall. I do think that CC faculty mentoring will likely be quite different than mentoring 

at 4 year schools because the focus will typically not be on research or how to obtain tenure, but will 

instead focus on teaching faculty about the students that they will be serving, the administrative ins and 

outs of the college, and effective teaching methods. 

I have much less knowledge about the mentoring needed or happening for students. I know that 

our Honors program and our work-study program at HCC offer "mentorship" opportunities, but I know 

little about their effectiveness or success rate. 

 

Darlaine: Our needs are many and they mostly have to do with faculty being hired without 

enough professional development.  Our campus does pretty well, but we have other campuses in our 

system where persons with only an MA from a non-PhD granting institution are hired for adjunct faculty 

positions.  Without enough graduate training or enough good experience as teaching assistants, faculty 

often do not have the requisite knowledge of the discipline or of teaching generally. 

 

2) What is your institution already doing to help meet these needs? 

Jennifer: Overall, however, I see very LITTLE being done at my CC in terms of mentoring and 

nurturing students. It seems as if the very nature of CCs, where we have them for just a short time and 

many of them have full and demanding lives outside of the classroom, leads faculty to treat students as if 

they're just "dropping in" and does not encourage the development of mentor/mentee relationships. 

That being said, though, there are not as many students INTERESTED in being mentored or CAPABLE 

of being mentored at the CC level because, at least as Sociologists, we do not typically work with 

students majoring in our field and many CC students are in school with the mindset of "must get a degree! 

must get a degree!" and they only care about getting through as quickly and painlessly as possible without 

developing themselves either personally or academically. 

 

Darlaine: My particular department (I am chair) has started doing quite a bit with adjunct faculty 

development.  We have Saturday workshops four times a year that cover things like: 1) Crafting a 

syllabus; 2) Creating challenging assignments; 3) How to grade papers using minimal marking; 3) 

Dealing with problem students; 4) Civility in the classroom; 5) How to get students to read; 6) Designing 

multiple choice exams that measure comprehension rather than rote memorization; 7) How to design an 
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active learning classroom environment; 8) What is deep learning? Community colleges (my institution) 

do not do a lot of what I describe above, but the ASA does in the sessions it organizes for our section.  

 

3) What suggestions do you have for ASA to help meet mentoring needs in your area? 

Jennifer: What can we do? I'm just not sure... I do think working toward developing effective, 

formalized mentorship programs for both faculty and students within CCs is probably the key. However, 

that cannot be done without extensive investigation of existing programs and assessment of faculty and 

student needs and resources. Perhaps this investigation and assessment is where ASA could step in. 

Maybe we could survey our members (students and faculty) whose primary affiliation is with CCs 

regarding their needs and resources? Then we could work from there to develop "best practices" or 

suggestions or a program model for faculty and/or student mentorship programs. 

 

Darlaine: I think that ASA needs to do a better job of reaching out to CC faculty.  One way to do 

that is to ensure that there is one CC person serves on every committee.  Since CC faculty often does not 

have access to travel funds it might be a good idea to reach out to local community colleges in the city 

where the annual conference is located. I think that Katherine Rowell may have spoken to some of these 

themes in her MSS (Midwest Sociological Society) address in April.  I asked her for a copy but she was 

still working on it and said that it would soon be published.  We should take a look at it when it appears in 

print. 

 

ASA STLS Mentoring Committee-Sub-Committee #2 on Graduate Student Mentoring 

By Lauren Rinelli, Ph.D. – Assistant Professor at Savannah State University 

Lisa Tichavsky – Graduate Student at North Carolina State University 

Brandy Simula – Graduate Student at Emory University 

 

As students begin to embark on the difficult journey that is graduate school, having someone to guide 

them through, show them the ropes, provide them with opportunities, support them, and teach them is so 

important to their success.  Although we do not have data to support this claim, it appears that those who 

have strong mentorship have a more positive experience in graduate school and are more successful than 

those who have to find their way on their own.  First, we will each add our experiences with mentoring in 

graduate school.  Then we will pull together the common strengths and weaknesses in our experiences 

and finally, offer suggestions for where graduate mentoring can improve and how ASA can help.    

 

Our Mentoring Experiences 

Lauren Rinelli: (As printed in the NCFR Report) As an undergraduate student, Susan L. Brown 

hooked me on the study of cohabitation after reading articles.  When I decided to apply to Bowling Green 

State University, I was excited about the potential opportunity to work with someone whose research 

inspired me.  When I heard that she wanted to work with me too, I knew I’d be working with a great 

researcher, but I had no idea that I would be working with the best mentor I could ask for.   

Susan’s mentoring style is that of a quiet supporter.  She never raises her voice or gets upset.  

Susan is patient and kind.  She is not overbearing, she does not micro-manage, and she dealt with 

mistakes I made on an even keel.  She is always happy when I accomplish something and gives me 

opportunities to expand my skills or gain experience whenever possible.  We have a great working 

relationship that helped me flourish throughout my time in graduate school.   

Susan has always had my best interest at heart.  My assistantship my first semester consisted of 

reading articles so that I could become familiar with current cohabitation research.  My second semester, 

we started working on a paper together.  She taught me everything about developing a project from start 

to finish.  She taught me SAS and coding, modeling strategies, and storytelling, and helped me improve 

my writing.  Susan guided me through my thesis, she helped me prepare for prelims, and she advised me 

through my dissertation and first experience on the job market.  The thing is, words like ―helped,‖ and 
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―taught,‖ and ―guided‖ are such understatements.  Susan molded me into the sociologist, family 

demographer, professional, and scholar that I am now.  I am still learning from her and I probably always 

will be because she is so great at what she does.  We have developed a professional relationship that I 

hope will continue throughout our careers.   I could never thank Susan enough for all she has done for me.  

She truly is the best mentor I could ask for. 

(Additional information not in the NCFR Report) BGSU tried to implement a graduate student 

mentoring program where older graduate students would mentor those who were newer to the program.  

While this always occurred informally, the formal program never really took off.  I don’t know if it was 

because the newer cohort the year we tried it was more reserved and not as forthcoming with questions 

and problems as other cohorts or if people just became friends with certain people and went to them for 

advice rather than their ―mentor.‖ As I said above, working with a strong mentor opened doors for me that 

other graduate students did not have opened to them.  I think mentoring is something that should occur 

but I also think it works best when the individual student and faculty member ―mesh.‖  The other big 

problem I have seen is graduate students who do not make an effort to find a mentor.  It should be a 50/50 

relationship.   

 

Lisa Tichavsky: The graduate students in our department are a tightly knit group with a strong 

commitment towards a peer mentoring. While this has been an important contribution to my experiences 

in graduate school, I’d like to focus on my experiences and observations with faculty-student mentoring. I 

am fortunate to have two wonderful mentors, but I must confess that my success at finding a mentor was 

not of my own doing. During my first semester of graduate school I was blessed with a department in 

which faculty members reached out to students and actively encouraged faculty-student interaction and 

relationships. Now in my 5
th
 year, I’ve reflected on my early experiences and I realize that had faculty not 

reached out to me, I never would have felt comfortable enough to form any kind of relationship with 

them.  

I was the second in my family to attend college and the first to attend graduate school. Coming 

into the program, I knew nothing about what to expect other than the program graduation requirements 

for the PhD degree I was seeking. I still called all faculty members by their professional titles and was not 

comfortable in reducing the professional distance by calling a faculty member by their first name. After 

speaking with other graduate students, I found I was not alone in my unease with the power differential of 

professor to student. Had it not been for the faculty members who actively encouraged a relationship with 

me, I truly think I would have been lost within my first year and I question whether I would have 

progressed as well as I have in the my program. 

Having two mentors has worked well for me since one is a pedagogical mentor and the other a 

mentor in my substantive area. I am able to go to either for advice in their respective areas of expertise, or 

to discuss general graduate school procedures or survival strategies. I have performed research, written 

papers, and presented papers with both mentors and published papers with one. Both have been a 

sounding board for new ideas and my compass when I feel overwhelmed and unsure of how to proceed. I 

have had the opportunity to work with them on research projects that have allowed me to meet other 

professionals which has greatly expanded my professional networks.  

But in talking with my fellow graduate students, I was amazed to learn that some of my 

colleagues did not share my mentoring experiences. While there were some who had experiences similar 

to mine, others couldn’t name a single mentor. Some worked with a faculty member without being able to 

say they shared a positive relationship. The experiences were surprising varied. After a while I did begin 

to see several patterns, but would like to highlight one that was appeared most frequently and was the 

most palpable. 

I noticed that there were some faculty members that were hugely burdened with graduate 

students’ requests to work with them, either because of a special skill or because they shared a special 

interest. Students who relied only on these already overburdened faculty as their only source of 

information or encouragement were often left wanting. I suspect that it becomes the student mindset that 



19 

 

you must interact only with faculty members who research in the same area as your interests. But to me, 

knowledge of a specific area should not be a prerequisite in selecting a mentor. In fact, I am now doing 

research in an area in which I became interested only after meeting my mentor, and love every minute of 

it! I believe that narrowing potential mentors to just faculty members researching your interests 

potentially limits a student’s capacity to have a meaningful relationship with any faculty member. The 

―popular‖ faculty members are not to blame; they are human and can only be spread so thin. Graduate 

student advice, learning new methodological techniques, and learning tips and techniques for going out on 

the job market or completing your dissertation do not necessarily require expertise in your area of interest. 

By ignoring faculty members from other areas of interest, some students might be missing out on a wealth 

of information and experience that could be deeply enriching. 

In sum, I would agree that mentoring relationships are a partnership. However, it may be helpful 

for faculty members to be cognizant of new students’ perceptions of the professor-student power 

differentials and realize that it might be extremely difficult for students to reach out, or even accept a 

gesture that is made towards them. I am thankful for the patience my mentors showed me and their 

persistence in interacting with me, especially given how intimidated I was by them, graduate school, and 

my new environment after making the move to a new state.  I am glad that I did not limit my interactions 

to only faculty members who studied the topics I intended to study when I first entered graduate school. I 

am thoroughly engaged with the topics I study and have benefited from the experience and guidance of 

two incredible mentors who have helped me shape my future.     

 

Brandy Simula: I have been fortunate in graduate school to have co-advisors who also serve as 

mentors. By "mentor", I mean they show me the behind-the-scenes things and provide me with support 

and encouragement. They introduce me to others and help me to develop my own professional networks. 

Many other students in my cohort, however, have advisors who don't serve as mentors and are unsure 

how to find a mentor who is not their advisor. There is no formal mentoring program and informal 

mentoring occurs unevenly.  

As graduate students, we have also worked to develop strong peer mentoring programs, both 

formally and informally. We have a professionalization workshop series that we organized and run, where 

more experienced graduate students give workshops on their experiences with specific aspects of grad 

school (e.g. comps, grant applications, the job market). We also have a lot of informal peer mentoring 

among grad students. Incoming students nearly always get taken under the wing of one or more 

experienced students, who are there to answer their questions, help them learn their way around the 

university and department, and generally help them get acclimated to graduate school life. We have tried 

several times to start a mentoring program that links grad students with undergrad students. Although we 

have had numerous grad students volunteer each time we've tried to get the program going, there has been 

very little interest from the undergraduates.  

Although I am lucky to have two excellent mentors, we did not start working together until I was 

almost done with coursework. I think it would be very helpful if we were assigned mentors when we first 

entered the program so that we had someone to work with from the beginning. We do meet with the 

Director of Graduate Studies once a year to discuss our progress, but it would be helpful to have someone 

with whom we could discuss our progress a few times a semester until we form our committees and can 

rely on our committee members more for those questions. I think having a pre-committee advisor would 

also make the process of selecting committee members less stressful. Even if such arrangements only 

lasted the first year of graduate school, I think they would be a significant improvement.  

 

Common Strengths and Weaknesses in Mentoring at the Graduate Level 

There are numerous advantages that each of us has experienced from our mentoring relationships.  

We feel/felt more confident in our own abilities, learned how to maneuver through our program, were 

given opportunities to develop our CVs (i.e., organizing conferences, chairing sessions at meetings, 

publishing), had greater networking opportunities, and are on the path to successful careers.  However, 
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each of us feels that, while we were fortunate to have positive mentoring relationships, not everyone in 

our programs had that same experience and that mentoring could be improved at the institutional level 

and also at the professional, national level. Some of the weaknesses identified are that formal mentoring 

either does not happen at all or happens too late in a graduate program and that graduate students should 

be mentored in a way that benefits their chosen career path (teaching or research focused).  

Institutionally, we each think that there should be a formal mentoring program.  In a graduate 

students’ first year, he or she should be assigned to an advisor in their area to get them started.  Within the 

first semester, students should be introduced to other faculty in their area (perhaps at a social event or at a 

mentoring lunch).  Students should be encouraged to talk to faculty and be forthcoming in trying to find a 

good mentor.  They should be encouraged to take initiative and find out faculty interests so they are 

matched with someone who can best guide them in that area. Many new graduate students are often 

intimidated by faculty so this is why we are suggesting some sort of organized meeting (e.g., lunch, 

roundtables, cocktail hour) that would make it easier for students to talk to faculty without having to 

knock on their door and initiate a conversation that way.   After students have had exposure to possible 

faculty mentors/advisors, students should be allowed to request a particular faculty member to be their 

advisor/mentor (maybe in the second semester).  Although advising and mentorship do not have to be 

done by the same person, in our experiences, mentoring and advising seem to be one in the same (and 

perhaps it is most easily accomplished if there are not too many cooks in the kitchen). 

We do not have a suggestion for this point but some people may simply be better mentors than 

others.  In our experiences, mentors give more than they receive and invest a lot of time helping their 

mentee.  Brandy’s university does have a program that recognizes and awards one mentoring team each 

year in several different categories.  Perhaps something like that would encourage faculty to be better 

mentors. 

 

Suggestions for ASA 

One suggestion for promoting and improving mentoring at individual institutions could be to 

have an award for (1) mentors, which mentees could nominate their mentor, and/or (2) mentoring pairs 

(like Emory does).  Another suggestion would be to have a column in the ASA newsletter devoted to 

mentoring, either with advice on how to be a better mentor (geared toward faculty), advice on getting the 

most out of a mentoring relationship (geared to students), mentoring stories, or a combination of all of 

these.   

Although mentoring in one’s own program is arguably the most needed and most important 

mentoring relationship, mentoring by other professionals outside of one’s department may also prove 

beneficial.  One suggestion would be to build mentoring relationships for grad students with faculty at 

institutions like the ones where they'd like to end up (e.g. students at large R1s and faculty at small liberal 

arts colleges).  Oftentimes, students go to schools with a great program but perhaps with a different focus 

than the type of school (or institution, if non-academic) the student would like to end up working for.  

Perhaps ASA could institute a program that links students with faculty from the type of university or 

institution they would like to work with upon graduation.  This type of mentoring relationship could 

prove very useful for networking, job market tips, CV building (advice about what that type of institution 

would think is most important) and other professional advice.  We have seen that faculty try to develop 

their students to work at the type of school they are at (research schools breed researchers, teaching 

schools breed teachers) but sometimes students may want a different career path.  This is not a criticism; 

it’s just that people tend to teach what they know.  If ASA could link students with faculty who have a 

career path like the one they would want, they may get the support and guidance they would need to be 

most successful.     

   

SoTL Grants/Awards 

No report submitted 


